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Abstract

This research focuses on the role of curriculum design in fostering creativity and imagination in Filipino preschools within the educational network of Mission Ministries Philippines (MMP). The research explored the trend in the developing world and the need for education to be implemented in a way that is developmentally appropriate, and skills based. First and foremost, preschool education is about developing a child’s concept of self, and the world around them. MMP’s curriculum accomplishes this by being faith-based and providing identity formation within a God-centered worldview. It also excels in teaching literacy and numeracy to preschool-aged children. However, MMP continues to identify more ways to strengthen its curriculum by making it more innovative, and introducing students to problem solving and creative expression. 

Included in this attempt is a newly designed curriculum focused on entrepreneurship, even at a young age. Building upon the theories of creative pedagogy from Kaufmen and Breghetto(2009) and Lin (2011) this research has shown that in addition to the entrepreneurial curriculum, more intentional integration of  unstructured arts and play-based curriculum can also foster important learning skills of creativity and imagination. These skills serve as building blocs for higher order thinking, reasoning, and communication skills. This is especially true as they are implemented through a play and experimental learning based curriculum. 



















Chapter 1: Introduction

Access to quality education is still a great challenge within the Philippines. With the increased development of private schools as a means of individuals taking responsibility where the government has failed in its provision, this inequality of access begins with access to Early Childhood Education. This kind of education is foundational as it is during this stage of development that pre- and early literacy and numeracy skills are developed. In order for students to progress into first grade in the Philippines, they must already be able to read, write and do simple arithmetic. In urban poor communities where parents are often illiterate themselves, this can perpetuate cycles of poverty. This intensifies the importance of quality pre-grade school education, as it is the earliest factor in setting a successful trajectory for a child’s education. 

In the developing world there is also a need for education to be implemented in a way that is developmentally appropriate, and skills based. First and foremost, preschool education is about developing a concept of self, and the world around them. Especially in a faith-based curriculum, identity formation within a God-centered worldview is an integrated concept; as is the aforementioned need for skills in literacy and numeracy. Additionally however, other skills are needed for holistic development, including, but not limited to innovation, problem solving, and creative expression. These are skills that serve as building blocs for higher order thinking, reasoning, and communication skills. 
[bookmark: _Toc323621020][bookmark: _Toc332880993][bookmark: _Toc333010533]Mission Ministries Philippines
In response to the question of education inequality in the Philippines, Mission Ministries Philippines (MMP) has been a leader in advocating for the importance of Early Childhood Education, and created valuable partnerships that empower children, educators, and the community. They have done this through educating students, training community members, and bringing awareness about the need and capacity of the poor to the academic community. This is accomplished through ongoing partnerships with both the faith community, including theological institutions like Asian Theological Seminary, and the academic community, including leading universities like the University of the Philippines. 
MMP has developed processes by which churches can establish preschools and daycares that are developmentally appropriate, play-based, and child-centered, recognizing the giftedness and uniqueness of each child. MMP has also developed a set of faith-based curriculum that focuses on the development of literacy and numeracy. More recently they have assisted in the development of a specialized curriculum that is designed to develop and nurture entrepreneurship. This curriculum combines a mixture of simple life stories of different entrepreneurs who began as children and biblical characters who were also engaged in business. This curriculum is in response to a recognized need to develop innovation and entrepreneurship in young children as a part of education that is preparing them to function in today’s dynamic society locally and globally. 
Through discussion with the Education Director of MMP about the greatest challenges and next steps in curriculum, she shared about the desire to see more culturally reflective and integrated curriculum and curriculum materials. This would include integrating original songs and books that have been designed by the teachers in different partnership communities, and utilizing one of the greatest strengths of the curriculum, which is its indigenous design. MMP also recognizes that there is a need for a deeper integration of arts to nurture children’s creativity and imagination. A deeper integration would move the curriculum forward in obtaining its goal of developing readiness skills for life.  

Arts as a means of education is a method growing in acclaim internationally and nationally. However accessibility to integrated arts education is also at a minimum especially in an urban poor context. 
Further exemplifying its role as a leader in educational provisions, MMP curriculum is already an example of an arts integrated curriculum through its use of visual arts, movement, literature, and music. However, there is an opportunity for less structured art to be utilized to create more opportunities for creative expression and choice. There is also space for more music to be intentionally woven into the curriculum not only as means of enhancing the existing curriculum but to enhance and foster the development of students creative expression. 
[bookmark: _Toc323621022][bookmark: _Toc332880994][bookmark: _Toc333010534]Research Design and Variables

This research project was designed within a program development model as a participatory research approach. The research was first designed to identify the strengths and areas for growth within the current Mission Ministries Philippines’ curriculum. Evaluation is based on feedback of teachers and administrators about how the current curriculum is serving the needs of teachers in their classroom and community context. Observation and interviews were also focused on the role of the arts and music in fostering creativity and imagination in students. 

The research also explores the impact of MMP’s developmental appropriate play-based philosophy, and the current preschool curriculum on the process of fostering creativity and imagination. Since educational processes and curriculum are never taught in isolation, other variables, including school environment, overall vision and value, curriculum implementation, and teacher training have also been considered. 
[bookmark: _Toc323621023][bookmark: _Toc332880995][bookmark: _Toc333010535]Community Relevance

Early Childhood Education (ECE) programs and their implementation among the urban poor in the Philippines are still, on the whole, at the beginning stages of development. Therefore, there is a need for the establishment of best practices not only on a policy and systemic level but also in the area of curriculum design and implementation. This is not as easy as the use of a standardized curriculum such as that of kindergarten and other basic education, as this would undermine the flexibility and child directed learning models that are valuable in ECE. Instead, it is about an integration of best practices in the areas of school readiness, or academic skills such as literacy and numeracy skills, and developing skills such as creativity and imagination. With much of the past emphasis of early childhood development surrounding school readiness skills such as literacy and numeracy skills, it is important to begin to explore ways that promote the development of these academic skills in a developmentally appropriate way. 

Some study on these three areas (ECE, arts education, and creativity/imagination) has been done separately, however there has been little done to in the way of research that explores the integration of these three curricular foci. 

[bookmark: _Toc323621024]As mentioned above MMP has developed a curriculum that exemplifies the beginnings of an integration of arts, skill based, and academic based curriculum. Therefore, the potential implications of this research are significant for MMP as it motivates further development within their curriculum design, but is also significant to the larger ECE provider community as it represents new levels of integration yet to be studied within this educational and cultural context. 
[bookmark: _Toc332880996][bookmark: _Toc333010536]Transformational Conversational Theological Framework 

As a Christian faith-based organization, MMP has a rich history and theological framework for their engagement with community partners, institutions, and communities. This framework, which is described in more detail by Viv Grigg (2010) by what he calls a “Transformational Conversational Approach,” recognizes that holistic discussion that brings change must engage in the multiple “conversations” that are occurring at the national, city, and community level. By incorporating the feedback of children, community members, educators, administrators, and pastors, MMP strengthens this ongoing conversation, both in the theological and educational networks. 
[bookmark: _Toc332880997][bookmark: _Toc333010537]National and City Conversation

MMP’s focus of working primarily with the urban poor churches, and educational institutions such as the University of the Philippines and Asian Theological Seminary signifies a rich theological framework of holistic community transformation among the urban poor of Manila. There is an evident desire to bring transformation at the level of those who are influential in defining and refining educational practices in the Philippines. This is another way MMP increases their influence to impact the lives of individuals and communities. In this way, the engagement in not limited to the community level, and city level, but is also impactful at the national level. As an organization that has helped with the development of over 700 schools throughout Metro Manila, MMP has almost thirty years of experience of the progression in ECE on a systematic level, and has been a pioneer in recognizing the value of Early Childhood Education and investing in its development. 

Licensed first with the Department of Social Welfare and Development (DSWD), and later with the Department of Education, MMP has used its position to assist in providing access to quality education to the marginalized communities in Metro Manila and around the Philippines. Furthermore MMP has managed to develop models for establishing early learning centers and daycare centers which recognize the requirements of national policy, and integrate biblical truths and principles such assessing the needs of the community, and building partnership with churches to create sustainable education in the community. 

In exploring the theological framework of this research in the area of curriculum development it has been important to utilize the existing theological framework of MMP. Therefore the research design for this project has dedicated time to exploring the Global, national and community progressions and integration of both Early Childhood Education and Arts Education.
[bookmark: _Toc332880998][bookmark: _Toc333010538]Local Conversation 

There is also a rich theological conversation locally around the area of education within the network of MMP schools, educators, and administrators. This conversation motivates their models and methods in two key ways. Firstly it recognizes the giftedness, and unique design of the learner. This shapes the diversity of the teaching method, including the application of Gardner’s Multiple Intelligences, is rooted in the truth of how God uniquely created each person, and believes each child deserves opportunities to explore their passions and develop their unique gifts. This is especially relevant in the context of poverty where the mental and cognitive development of a child is challenge by poor nutrition and the breakdown of relationships in the home and community. 

Secondly it recognizes the need for quality education and on-going development for teachers, administrators, and parents. This motivates the contextualization and the process of establishment of each faith-based learning center. In MMP’s context, this includes assisting in the design and implementation of each school program by providing a seven-step process, which includes a full needs assessment of each potential community, on-going training modules for both teachers and administrators, and implementation of a specialized curriculum, which embraces a play-based and learner-focused philosophy concerned with age and developmental appropriateness. Reinforcing the value for education, especially quality education, among the urban poor, is an important task in helping this often overlooked sector of Filipino society.

MMP recognizes that quality education must reflect biblical truth but also embrace best practices. This addresses questions of curriculum design that recognizes the uniqueness of each child, quality program development, and ongoing teacher training. Ongoing train is an integral part of MMP’s design as they understand the significance of underlying philosophies such as development appropriateness and play in informing implementation and quality program design and implementation. Ongoing training is as an important part of investing in communities through developing informed communities of administrators, teachers, and parents. This is an important part of community transformation. 
[bookmark: _Toc323621025][bookmark: _Toc332880999][bookmark: _Toc333010539]Assumptions/ Presuppositions

As this research was conducted within a faith-based NGO and exploring the sites of five church-based private schools, the aforementioned theological frameworks will be integral to inform analysis and interpretation of research findings. Though this is consistent and appropriate to the context of the research, it is helpful to acknowledge it as a leading presupposition of this research. 
[bookmark: _Toc323621026][bookmark: _Toc332881000][bookmark: _Toc333010540]Population and Locations

Five case studies each representing a different Mission Ministries Philippines (MMP) partner school has been formed through observation and semi-structured interviews with teachers and other administrative staff. These five different church-based community preschools are located throughout Metro Manila. Selection was provided by the CEO and the Education Team of Missions Ministry Philippines (MMP), with the goal of reflecting the diversity of MMP’s 700 church-based partners throughout the Philippines.  
[bookmark: _Toc332881001][bookmark: _Toc333010541]Teachers and Administers

Research participants included administrative staff and ECE teachers who work and live in the communities they serve. Class observations were conducted on students who live within these communities and range from three to five years of age.


Chapter 2: Literature Review
Introduction

This research project focuses on the following question. In terms of nurturing creativity and imagination through arts education, what is the role of curriculum design within Mission Ministry Philippines pre-schools?

To this end, this literature review will explore progressions and trends of early childhood development and arts education within both a global and national (Filipino) context. It will first explore how curriculum design is informed by creative theory. Secondly, it will explore the development and progression of the field of creative pedagogy and its role in informing educational practices and process. Thirdly, it will explore the role of culture and context, as they inform the role of environment in informing learning. Finally, this review will examine the strengths and challenges of using case studies within an educational research context. 
Global Early Childhood Education Development

The importance of Early Childhood Education (ECE) on a global scale has been a rich discussion in much of the developed world since the 1960’s. However, it was the World Conference on Education for All in 1990 in Jomtien, Thailand that represented a major shift, which has resulted in the advancement and development of Early Childhood Education on a global level. Several key themes that emerge are questions of public vs. private provision, educational objectives, and impacts on the child. Goals and objectives range from supporting physical development and health of the child, to academic development and school readiness skills. Kamerman (2006) notes that significant challenges to the further development of Early Childhood Education results from an unclear understanding of its benefits, unclear roles of stakeholders, and ambiguity of defining the field of education itself. Nonoyama-Tarumi (2010) further concludes that this ambiguity stems from the diversity of approaches to early childhood intervention.

A continuation of discussions in 2001 at the International Conference on Early Childhood Education and Care: International Policy Issues in Stockholm sought to develop a global perspective toward policy development that was relevant to both developed and developing countries. It represented a shift from the selective and exclusive approach to a universal and inclusive approach. It acknowledged the necessity to clearly define the field on an international level, creating network service providers and a shift in focus from family alone to the role of the larger society (Haddad, 2002). 
Kamerman (2006) notes that the historical development of ECE has resulted from several societal changes. One change is the increase of women entering the workforce, and the increased presence of two working parent households. Another is an increased deficit among growing urban poor populations in physical health, developmental milestones, and academic attainment (Kamerman, 2006). These changes have impacted the availability and access of ECE globally, and led to continued development of private and government run Early Childhood Education centers. 
A 2008 report commissioned by UNESCO highlights a growing discussion on the role of Early Childhood Education in sustainable development. These discussions are defining the global priorities and foci around ECE goals. It recognizes children as right holders and active participants in developing their own perspectives, meaning, and direction in their learning. It also values the diversity of nationalities and cultures represented, concluding “early education should help children acquire an identity firmly grounded in the culture closest to them” (UNESCO, 2008, p. 12). Finally, it recognizes the role of Early Childhood Education in creativity, critical thinking, and finding creative solutions for unsustainable habits and practices. However, though the global conversation is leaning toward a more holistic development focus, many countries in the developing world are struggling to catch up. 
Early Childhood Education in the Philippines

Early Childhood Education in the Philippines has gained national attention through the foundational research conducted through UNESCO and World Bank in connection with the World Conference on Education for All 1990 in Jomtien, Thailand (Torralba, 2007). One of the key findings was a demonstration of lower dropout rates in basic education among students with a preschool education. From these studies grew the implementation of one-year kindergarten in the early 2000’s. Another outcome of these reports was the development of the Early Childhood Development Project designed to assist the government in operationalizing the National Early Childhood Educational Program (Asian Development Bank, 2004). This program was designed to reduce child mortality, malnutrition, and primary school dropout rates. 
Formal legislature followed, such as the 2011 Kindergarten Education Act, which enacted a government, regulated kindergarten program, and The Early Year Act of 2013, which defines the implementation and regulations of an institutionalized national system for Early Childhood Care (ECCD, 2013) Though privatized programs existed, some of which were even recognized and certified with the Department of Education, these were mostly available among the upper and middle class and not the urban poor.  In recent years early childhood has become a priority. The Early Years Act serves as guideline for service providers. It also serves to define the Early Childhood Care and Development (ECCD) System as a range of health, nutrition, early education, and social programs that provide for the basic holistic needs of young children ages 0-4.(ECCD, 2013) 

The Early Years Act defines eleven objectives, focused on the two areas of child-based education and goals for implementation. In regards to the child-based education, the act seeks to improve survival rates by improving health and nutrition, as well as enhance the physical-motor, social-emotional, cognitive, language, psychological and spiritual development of young children. It also desires to help facilitate smooth transitions from care and education provided at home to community or school-based settings such as kindergarten, and help with school learning readiness. 

The remaining objectives center on system development in the areas of quality, standardized care early, and identification of special needs.  It addresses employment opportunities for teachers, affirming roles of parents and communities, and building capacity for care providers.  

It is evident that global development priorities have increased the role of the government in standardizing provision of ECE, however the Early Year Act still acknowledges the vital role of private provision in responding to the increasing need for care. Concerns of both availability, and quality, are continual concerns regarding ECE development on a national level.  

Global Arts Education

In 1996, a report entitled “Learning – a Treasure Within, from the International Commission on Education for the Twenty-First Century” headed by Jacques Delors recognized a need to reform and reinforce education systems particularly in the developing world (Iwai, 2002). In November of 1999, UNESCO also launched an International Appeal for the promotion of Arts Education, which has been carried out by the Culture and Education sector, and was launched in connection with the much larger world forum on “Education for All”. 

Another  outcome of the conference has been the organization of regional conferences on Arts education to exchange information among local exports and develop pedagogical approaches. 
Another conference on ECE, held in 2001 in Africa, highlighted the necessity of providing all young people with an education in the arts as it is “essential to cultivate in each individual a sense of creativity and initiative, a fertile imagination, a capacity for critical reflection, a sense of communication and autonomy, and freedom of thought and action.” (Iwai, 2002, p. 2)
The delegates all discussed the importance of incorporating traditional and cultural expression within arts education. The conference held in Jordan in 2002 highlighted the need for arts to be designed as a central part of the school curriculum as well as the value of integrated arts education. 
 2003 in Finland featured a paper by Kaori Iwai highlighting the ways in which arts contributes to education and development in aesthetic development, socio-emotional development, socio-cultural development, cognitive development, and academic achievement. The report draws from all creative art forms. It concludes by acknowledging struggles of securely establishing arts education in a formalized curriculum, the importance of well-designed-programme plans, and skilful teachers in responding to these needs. 
A later conference held in Hong Kong in 2004 highlights the works of O’ Farrell and Meban and their use of qualitative research in developing different measures than traditional standardized testing. Rather they encourage measure and assessment of the skills and habits of the mind cultivated through arts education. 
Finally the World conference in 2006 in Lisbon, Portugal on “Building Capacity for the 21st Century. Outlines the Aims of Art Education. It recognizes arts role as a human right, in developing individual capabilities, a necessary part of means of improving the quality of education, and promoting expression and cultural diversity.  The report also explores the two main approaches of individual study subject or as integration, into the larger curriculum.
Through a decade of conferences and research outputs there has been a growing realization of the vital role of arts education within large educational development. It is especially significant as a means of enhancing other educational goals such as academic attainment in other course subject, promoting holistic development, and developing a sense cultural identity. 
Arts Education in Asia and the Philippines

In 2003, UNESCO held a regional conference in Thailand on the importance of Arts education in Asia (Iwai, 2003). The conference highlighted the role of arts education in developing five main areas: creativity which responds to an ever changing society on a national and global level, developing a sense of cultural identity and national heritage, promoting a culture of peace, stimulating cognitive development, and developing an appreciation of art for arts sake. The findings of this conference highlighted the significance of art education as a central part of developing multiple intelligences as outlined by Howard Gardner. It is also recognized arts as essential in individual and community identity formation. The conference also highlighted the significance of different arts in developing other academic skills. Included in this discussion was using music as a key in developing spatial-temporal, non-verbal, and mathematic skills. This highlighted the integration of arts as a part of holistic skills development. 
National Implementation and Curriculum Design

On a national level the Philippines has begun to embrace the role of integrated arts within primary education to help children learn several subjects comprehensively through their Makabayan subject (Iwai, 2003).Makabayan combines arts education, social studies, and moral studies. Philippines historically has embraced the role of arts education in character development and ethical and moral values. 

A national curriculum has not been developed for early childhood level education. This is in partly due to the diversity of background and objectives of providers ranging from health care professional, to early childhood educators. However, some progressions in development of developmentally appropriate curriculum can be seen in observing the Rosenbrett’s study on the development of the University of the Philippines Child Center (Balane, 1997).

UP CDC is viewed as a pioneer of Early Childhood Education nationally (Balane, 1997). Beginning in 1957 the center followed a Piagetian curriculum based on his theory of four stages of mental development. In the 1970’s the school adopted the progressivist theories of Dewey, Bruner and Spodek. The center of this theory is the importance of child and activity-centered learning. This style of constructivist curriculum design is now considered a best practice on a global scale, especially in the developed world. However this places a great demand on the need of providers to have a significant background in child development, which is not always a reality for service providers. 

Though the Early Years Act has done a lot in defining implementation of programs on a policy level, and even defining child-centered development goals of early childhood care, the area of curriculum has not been significantly developed. Much of the accepted goals of Early Childhood Education are a means of future school success. There is a lack of rich goals in areas of skills development, creative expression or even character formation that is seen in the later curriculum. 
The Role of Creativity and Imagination in Educating Young Children

The field of creativity is an expansive one with over sixty years of research contributions. For the purpose of this research the discussion will be mostly limited to understand the process of developing and fostering creativity in an educational context for young children. 

In his article “Fostering Creativity through Education - A Conceptual Framework of Creative Pedagogy,” Yu-Sien Lin (2011 highlights three aspects of creativity that are the focus of developing creativity through education. The first focus is the way in which teaching practices impact creative development; the second is the role of the teacher in creating a learning supportive environment; and the third focus is the role of the “teacher ethos” or attitude toward creative ideas, behaviors, and independent thought. Lin further notes that the field is dominated mostly by social-psychological or humanistic theories, it boils down to two overarching premises. First, that creativity can be developed, and second, that all individuals have the potential to be creative. 

The first premise about the ability to develop creativity has significant implications within the field of education, especially in the area of curriculum design, classroom environment, implementation, and teacher training (Lin, 2011). This premise pushes in the face of the strong emphasis in the early twentieth century on the study of genius and creative achievement. Theorists such as Fry (1996) and Feldman (1999), discussed the role of training in creative problem solving, recognizing the role of educators in enhancing creative potential, and finally that developing creativity is a life long process.

Within this development concept, Kaufman and Beghetto (2009) explain the original concept of Big C and little c creativity, which originated by works such as Csikszentmihalyi’s (1999) Systems Model of Creativity and Gardner’s (1993) work with Big C creators such as Einstein, Freud and Stravinsky.  This scale seeks to represent the different conceptualization of everyday creativity (little c) and that of those who revolutionize their field (Big C). Kaufman and Beghetto (2009) expand upon this by introducing their Four C Model.  



Significant to this model is the inclusion of Pro-c, which highlights the works and processes of professional creators, and of mini-c, which was designed to “encompass the creativity inherent as learning process”. Considering children who are still developing their creative potential, Kaufman and Beghetto (2009) acknowledge, “Central to the definition of mini-c is the dynamic, interpretive process of constructing a persons knowledge and understanding within a social context”(p. 3).

This definition admittedly aligns closely with the work of Vyotsky (2004) on cognitive and creative development. Vyotsky draws attention to how significant creative development is in relation to the general development and maturation of the child. This creative development is especially seen through play. He notes that play is not just a reproduction of what children have experienced, but a creative reworking. Vyotsky is also a significant contributor to the theory on imagination. He asserts that imagination is the “basis of all creative activity “ and “an important component of absolutely all of cultural life” (Vyotsky, 2004, p. 9).

The second premise that Lin (2011) argues, which frames much of today’s educational creative theory, is that individuals have the potential to be creative. Bernadette Duffy (2006) in her book Supporting Creativity and Imagination in the Early Years, discusses the importance of creativity and imagination as a part of learning through out all curriculum, especially the arts. She notes, “through the arts children express their feelings, thoughts, and responses” (Duffy, 2006, Kindle location 98). Duffy frames her initial discussion of the importance of creativity through three principles. The first principle is the basic human need to be creative, referring to the collective significance of creative processes throughout history and space. Duffy speaks about the presence of the spirituality of creativity throughout different cultural and religious backgrounds. She argues that this theme of spirituality points to a deep underlying need of humans to represent and share their experiences with others. From this need comes cultural representations and the ascetics of performance and visual art. She also notes the everyday context for creativity, which points to the role of skills development in the area of creative problem solving and critical thinking that individuals use in everyday life. Finally she states the necessity of creativity that leads to innovation as a response to the needs of a rapidly changing world. Duffy notes that we as a society don’t know what challenges will face the next generation and nurturing their creative potential is the richest means of preparing them to deal with the unexpected. 

All of these contexts broaden the implication of creativity and imagination theory in an educational context. It reveals the significance that this field has on understanding other education foci such as academic skills.  Lin (2011) states it as such “At this point, the relationship between creativity and education is more than the previous goal to encourage personal development and self-actualization, but to equip youngsters with the basic capacity for future life” (p.151).

Within this breadth of research Lin (2011) proposes as framework of creative pedagogy “to illustrate the relationships between creativity and pedagogical processes” (p. 151). This is calls creative pedagogy and is defined as “ practice that enhances creative development”. The three interrelated elements that he proposes are creative teaching, teaching for creativity, and creative learning.” What is significant is that this framework negates the concept of teaching and learning within traditions rote style, which responds to teaching and learning as  “parallel processes that rarely meet.” Rather he argues the significance of these as interrelated elements, which inform each other.
 

This especially has significant implication within the area of curriculum design, and implementation, but also informs the way in which research in conducted this field of creative pedagogy.
Education Research Methods: Case Studies

The literature agrees, in general, that case studies tend to be specific in focus with the goal of understanding the dynamic present in a single setting, and utilizing a variety of data collection methods. (Gray, 2014, p.266) This kind of study explores a variety of viewpoints and explores multiple facets of the case being studies. 
Baxter and Jack (2008) explore the different approaches to case study development, first noting the work of Stake and Ying  who base their approach on a constructivist paradigm. This framework, according to Baxter and Jack, recognizes the “role of the individual in creating meaning” (p. 544). “An advantage to his approach is the close collaboration of researcher and participant, while enabling participants to tell their stories.”

According to Baxter and Jack, some suggested contexts appropriate for the use of this method include research that is seeking to answer a why or how question, research about contemporary events outside of the researchers control, research where it is not possible to manipulate the behaviour of those involved in the study, and research where the boundaries are not clear between the phenomenon and context. 

Meban and O’Farrell (2003), in their work on appropriate research methods and indicators in research on arts education, also site the influential work of Robert Stake in applying qualitative research methods such as case studies to educational research. Stating that a main support for arts education researchers adopting this method is the desire to “reflect in their studies the complex, spontaneous and often non-verbal actions of teachers and students in various instructional models” (O’Farrell and Meban, 2003, p. 8). Another benefit is the flexibility this method provides in allowing the researcher to effectively capture important aspects of arts education program that might be overlooked in a controlled experimental study.  

Limitations to the use of case studies include the fact that it is not universally recognized by all researchers as reliable, objective and legitimate (Gray, 2013, p. 268). According to Gray, and as defined within Yin’s model of the progression of stages, case studies begin with theory and have the end goal of modifying theory and policy implications. This does not mean that a case study method cannot lead to action, however, they most often start from a theoretical framework. 
Considering Context
Context is an important consideration with education poverty have many implication for the development of a child physically, spiritual and mentally. 
Culture of Poverty
Lewis (1996) identifies the mental effects of poverty in defines as the “culture of poverty.” This responds to the effects of poverty in terms of societal systems: the relationship between subculture and larger society, the nature of the slum community, the nature of the family and the attitudes, and values and character structure of the individual. Within the family dimension Lewis notes a general lack of value or care for protecting and prolonging the stage of childhood, which in extreme poverty can manifest as a lack faith in the value of education. He further notes, “Individuals who grow up in this culture have a strong feeling of fatalism, helplessness, dependence and inferiority” (p.  23) Most shockingly he states that the Culture of poverty perpetuates itself. “By the time slum children are six or seven they have usually absorbed the basic attitudes and values of their subculture” (p. 21)

In light of his research, it seems significant to explore Early Childhood Education as a means of early intervention in light of its role in identity, self-concept formation, and other important basic mental constructs. 
Low Cost Private Schools

Another consideration is the question of quality and accessibility of education for the urban poor.
Tooley (2009) and Dixon (2012) have been instrumental in documenting the role of private schools in responding to the low quality and lack of accessibility of education for the urban poor globally. Both Tooley and Dixon (2012) note that some of the greatest strengths of these schools are their local context with teachers who come from the community and serve their community, small class sizes, and the role of accountability to parents by the administrator and teachers that is sorely lacking in most public school contexts. 

These schools are also arguably producing equal to or better academic stands as their government funded counterparts. However, much of the development community has great concerns about the implications of private schools. They site academic quality and facility quality among the highest concerns. Yet the research of both Dixon and Tooley raise an important question in terms of education policy and it’s disconnect from the realities of the urban poor in terms of resources and space. In the Philippines this is also a struggle that private school networks such as Ministry Missions Philippines faces. With the average basic resettlement house being 25 square meters, the Department of Education requirement of 350 to 500 square meters in order to certify as a elementary school iiin order to certify as a elementary school is quite unrealistic to the urban poor context.  Policy continues to be a factor, which limits the development of community provisions that respond to need for quality local solutions to over crowding and lack of provision. 

Implications for Further Research 

Since many ECE programs and their implementation in Philippines are at the beginning stages of development, there is a need for the establishment of best practices not only on a policy and systemic level, but also in the area of curriculum design and implementation. This is not as easy as the use of a standardized curriculum such as that of kindergarten and other basic education would undermine the flexibility and child directed and flexible learning models that are valuable in ECE. In this context it is important to remember that to highly structure curriculum can hinder children’s basic learning tools such as play, discovery, and experience. 

Similar concerns emerge in exploring arts education as a rote model of learning, since this model is not conducive to developing creative expression and proficiency. For this reason, research that explores curriculum design and its role in early childhood education is a valuable contribution to the field. As is highlighted in the framework of Yin’s (2010) creative pedagogical model, what is needed is research that is framed around interrelated processes, and recognizes that learning doesn’t happen in a vacuum. Rich research would explore the role of culture, context, training, and teacher philosophy in informing curriculum design and implementation. 

Integration of best practices in the areas of school readiness, or academic skills such as literacy and numeracy skills, and developing skills such as creativity, and imagination need to be applied within ECE and arts education. However, they must be informed by development appropriate models, child-centered design, and play-based curriculum as outlined in the Early Childhood Act and the ECCE System. 

















Chapter 3: Methodology
Research Methods 

This research consists of five case studies compiled using semi-structured interviews and class observations as the primary methods of data collection. The following outlines the key research components of this work.
Theoretical Basis of the Research Methodology

The development and implementation of this research project was informed first by community engagement, incarnational living, and action and reflection. For the past year I have lived intentionally in the community of Tatalon, Quezon City, Philippines. 

Throughout this time I have been a student of the Filipino culture and language, and had opportunities to explore community challenges in the areas of community health, education, leadership, and economics. Through internships, networking with partnering organizations, and language school the researcher was also able to explore the history that has informed the development of the culture and various sectors of Filipino society. Finally through the researcher’s connection to organizations like Mission Ministries Philippines and Companion with the Poor (CWTP), an urban poor church planting network, a greater understanding of the concerns of many urban poor communities has been developed. . 

During this time, I used an action-reflection model to understand and engage with the community and reflect on the future progressions. It was this research model of action and reflection that has informed the design and methodology of this research. 

In partnership with Mission Ministries Philippines, I have been able to participate in two cycles of action-reflection. Beginning with the action of engaging in conversation within the researchers community, Tatalon, as well as the five case-study communities, this has led to reflection and review of both local and global literature on early childhood and arts education, and shaped the research design and questions related to this project. Finally this time of engagement has informed reflection of the most significant variable in informing curriculum design in each school context, and what are possible next steps to more deeply the creative and imaginative learning. By forming each school context as a case study it allowed me to distinguish how individual sights define and foster creativity, and through cross comparison to see overall trends across the larger network. 

Research Progressions

1) Conducting a thorough Literature Review of local and global literature, regional curriculum standards identifying best practice standards of integrated arts education, ECE (developmental milestones and 21st century readiness skills), and creative pedagogy. This research has assisted in framing the research within the larger global and national conversations surrounding arts integrated, skill based, ECE curriculum. 


2) Reviewing Mission Ministries Curriculum and Program Design: The preliminary research step included discussion with curriculum developers (MMP CEO and MMP Education Team) to help understand the underlying philosophies, methodologies, and theological framework underlying the development of the curriculum that is implemented within partner schools. This has helped to ground the research of individual case study work within the larger organizational structures and paradigm. The researcher also attended a training seminar hosted by Mission Ministries Philippines, which highlighted implementation strategies, and guiding philosophies for school administrators.

3) Interviews and School Observations: 

Interviews were conducted with eight teachers and five administrative staff. The focus of these interviews was to gather different insights and varies perspectives, which would be difficult to obtain through simple observation. For these interviews the researcher utilized a different set of interview questions for teachers and administrators with the teacher’s questions focusing on teaching philosophy and classroom experience, and the administrator’s questions focused on the development of the school, and its overall vision, values, program. Each interview was framed with eight prepared questions with the flexibility of to two to three additional follow-up questions more specific to the school and community context. 

Coding was considered in the design of the questions with each interview question assigned a code of school vision, environment/space, curriculum design, teacher training, implementation or imagination, and creativity. As the data from both interviews and observations was gathered, several other codes were added including school resources and school values.

School Observations have provided an opportunity to observe more closely the interactions between environment, curriculum design, and implementation of the curriculum. Included in this is the role of arts in fostering creativity and imagination in students. Through observations the researcher was able to document learning processes through the implementation of the curriculum, and learning outputs of creativity and imaginative expression. The researcher was also able to document the individual expression and culture of each community and how it informs the former.

Analysis: The data was then analyzed using the above-mentioned coding process. Each case study was developed based on themes that surfaced most significantly in the cases. These were correlated across the multiple cases studies. Analysis also included a strengths and areas of growth analysis based on teacher feedback.

Dissemination: The research has been compiled in a synthesized report, which will be made available to the Educational Team of MMP.  Community partners were also invited to a meeting where the findings of the research was presented and discussed. 

Action: A sample workshop was designed and implemented with four out of the five community partners in attendance, highlighting the following: 

The role of creativity and imagination in play-based curriculum
Balancing structure and flexibility within arts curriculum
Implementing music curriculum in a way that is developmentally appropriate, and meaningful 
Validity

In terms of appropriateness of the methodological approach and research design based on the context and content of the study, this study has produced valuable research. Possible threats to the constructional validity could arise from questions of ambiguity in definition of the cases that are often problematic with case study method. This is especially true in the context of studying arts education. In terms of external validity, the very specific context and population of the study may hinder some generalizations of the findings. However, in terms of learning process and learning outcomes the study arguably has a much wider application. 
Research Guides and Assistants
 
To help with contextualization of the research and cultural sensitivity, the researcher has been assisted by Dr. Corrie de Boer, an original founding member of Ministry Missions Philippines and, Chonabelle Domingo, the current CEO of MMP. 

For fieldwork, the researcher enlisted the help of Ana Rica Navarra. Ana served as a research assistant/translator and accompanied the researcher while conducting most of the interviews and classroom observations. Though all the participants of this research are bilingual, the option of being interviewed in Tagalog increased the comfort of the participants and the quality of stories and reflections gathered. 
Ethical Considerations
Relationships with Research Participants

A significant strength of this research comes from working with a well-established and highly regarded ministry organization. Ministry Missions Philippines has been serving urban poor communities for over 30 years. By coming under their oversight and working within their network there are well established structures which have supported the development of healthy working relationships with teachers and administrators. 

As a fellow educational professional collaborating on this research project, the possible power imbalances that could have resulted from the researcher being an educated westerner found a more healthy balance. This was further supported by the researcher’s conversational fluency in the local language, and the researcher’s experience of studying and living within a similar urban poor context of each of the communities used for case study, for over a year. 

Finally, providing participants with advanced copies of interview questions, and being accompanied by translator who provided the option for participates to share their experiences in Tagalog, lessened the anxiety of the participants and allowed them to share more deeply about their experiences  
Privacy and Confidentiality 

All interviews were conducted on site at each community preschool. Before the interview started, the researcher and the translator reviewed the consent form with each teacher and administrator to ensure that participants were aware of their rights as research participants. Each participant signed a waiver form and confirmed that they were comfortable being tape recorded before the interview was conducted.

Following the interview, the participants’ information was transcribed and the recordings deleted. Identifying information has been removed from transcripts and they have been stored on a personal computer with a protected password only accessible to the researcher as the principle investigator. Consent forms have been kept in a secure location.
Preventing Stress or Harm

Though many of these community teachers and administrators, and the students they teach come from backgrounds of extreme poverty, the testimonies gathered were not of a sensitive nature as the interview questions focused on professional experiences designing and implementing curriculum in their classrooms. No personal or identifying information has been recorded within the interview transcripts. 

As English is the participants second language, the interview questions were provided in advance of the interview via email, and a translator was present at each interview when the participant preferred to be interviewed in Tagalog rather than English.

Participants where invited to attend a presentation of the research finding and were informed that if following this presentation they preferred to have their interviews withdrawn for the research that this could be done. All research participants consented to have their research included in the final report.
Outcomes and Outputs
Research products (Outputs) 

Research products include: 

Full formal report: The research has been compiled in a synthesized report, which will be made available to the Educational Team of MMP.

PowerPoint based on the findings of the case studies which was made available to the MMP Educational Team for the purpose of further training, distribution and implementation.

Community partners attended a presentation on July 23, 2016 where the findings of the research and a workshop on further progressions in fostering creativity and imagination through the arts was conducted. A PowerPoint, which includes summaries of the research findings and an outline of the workshop content, has been made available to the community partner participants.

A meeting was conducted on July 26, 2016 to discuss the research findings, and review the content of workshop material with the Education Team of MMP including CEO Chonabelle Domingo. 
Action Outcomes
 
This research serves as a point of reference to which factors are most significant in the design and implementation of MMP curriculum within different community contexts reflecting both the perspective curriculum development team and the community partners.
Organizational Outcomes

From an organizational perspective the research findings will inform future developments in the MMP curriculum as it has highlighting strengths related to the objectives of developmental appropriateness, play-based and child-centered curriculum, and fostering creativity and imagination in students and their learning.

The research findings have also highlight where the curriculum is not meeting the desired objectives, and will help to define some of the most significant factors that need to be developed further. Included here are questions related to the school environment, implementation, training/teaching philosophies, and the actual design of the curriculum its self. 

Finally the research findings have highlighted the opportunities for future development as exemplified in the workshop on implementing arts more freely and developing meaningful music study. MMP’s curriculum is not only a ministry tool but also a resource, which MMP uses to fund the organizational operation, so potential opportunities could motivate the development and distribution of new, or improved, curriculum resources. 
Community Benefits (Outcomes)

Another outcome has been that the research has drawn insight and examples of best practices from the experience of multiple partner schools. The stories collected will continue to serve to motivate collective reflection and collaboration. One example of this is that the findings of this research will be utilized in designing future educational seminars and trainings. Unique and effective strategies of implementation have been shared to encourage further discussion and teaching development with both new and experienced teachers within the larger network, and eventually plan to be shared with partners who were not involved in the initial research. 

From a community perspective this research has provided an opportunity for reflection as a community of educators. The hope is that it will motivate continued conversations between administrators, teachers, and other staff about fostering creativity and imagination, especial within the arts, and play a significant role among early childhood educators. 











Chapter 4:Data

Mission Ministries Philippines Lesson Structure

The following is the basic daily lesson structure of a typical MMP class with highlights the some of the basic structures of the curriculum. 

Free Play: (children will arrive and have time to play with other classmates and select toys until the full class has arrived. 
 
Circle Time: Circle time includes, Morning Prayer, and the singing of the national anthem (with the help of the DVD or CD), Students sing songs about the topic and the quarterly theme (self) with actions. The songs are a mixture of Tagalog and English. 
Next attendance is taken. This takes a variety of forms one of which involves student placing a decorated stencil of them self’s on a board, responding to role call with “Present po”. Also usually one student is selected help count the number of boy and girls and then the total of children present. Different students are selected to assist based of their participation. Some classrooms have assigned jobs and others are select based on which students are patiently waiting for a turn with their hand raised.

Story Time: Most days a story is told or retold story, which is based on a curricular focus of the particular week. Students are asked questions about the story, and even invited to share their thoughts and feelings about the topic of the story, or draw from their experience with the topic of the story. 

Group Work: this usually consists of different tasks, which students work in groups to complete. The tasks are always used to reinforce the lesson/story.  Examples include matching shapes and colors and pasting them to charts, or pasting objects for the story in the right places. After the teacher models how the groups can sharing their learning by one group presenting to the other groups. 

Individual Work: these are independent tasks that further reinforce the lessons material, and also develop other such as fine motor. Tasks include, drawing pictures based on a worksheet prompt, tracing, practicing writing name, crafts using paper tearing sowing thread through binding etc. 
 
Snack/Meal: Usually about half way through the school day (2-3 hours) students break for snack. These are brought from home in most cases. Different classes have different rules about what kind of snacks are acceptable. 

*One site provides a full meal to the students. Mealtime is therefore moved to the very last part of the day. 

Free Play: after finishing their independent tasks students again have free time to play with whichever toys are available. This is unstructured time of learning through play

Pack away and Home time: Students are instructed to pack up, this often accompanied by a song. Students gather and sing goodbye and close in prayer. Students are given stamps as a reward for their participation and good behavior during the day. 

Though there are variations of the structure based on the needs and considerations of the school all programs are based on this basic model. 
Case Studies
The following case studies were composed based on interviews and observations of five-community partner school with Mission Ministry Philippines. Each community partner school is hosted by a local church, and most administrators are either pastors or wife of the pastor. Most of the communities are located in urban depressed communities and serve families who live within this social context. Munting Bata both serves middle class families and urban poor. As an exception to context, Foursquare Tutorial Center located in Novaliches serves families from surrounding poorer communities though their facilities are located in a gated middle class community.



Case Study # 1 Munting Bata
History: Munting Bata started with the pastor’s wife, formally an accounting graduate, taking a job at another education ministry called Lingap Bata. Lingap is a ministry who works with informer settlers in another part of Quezon City. After gathering experience the couple desired to start a school in their own community in partnership with MMP. They began with a building outside of their community and eventually established the school on the main floor of their church building in 2003. Now a highly established program, the site serves as laboratory school for new MMP partners who are learning how to design their classroom and implement the curriculum. The head teacher/ Administrator also now serves as a teacher to assist new MMP teachers. 

Context: Munting Bata is a church-based school, and is described by the head teacher as “mixed group” Here both middle class and the poorest of the poor learn and grow together. The school is open to all and doesn’t cater to a particular class. Some parents, such as overseas Pilipino (OFW) are able to afford normal priced tuition and some cant. For these parents tuition is adjusted.

Administrator/Teachers: The head teacher/administrator is also the head pastor’s wife. Though originally a trained accountant she is now a gifted teacher and mentor to many other preschool teachers newly partnering with MMP. The Teacher 2 is originally an economics graduate. Her journey began as a volunteer Sunday school teacher. “I saw a burden here and that there was no one to assist so I volunteered first, as time went on I developed a desire to be a teacher.” She then began training with MMP through their teacher seminars and has developed a much deeper understanding of the development appropriate program and play-based philosophy. “I really love child... Maybe that is the biggest ingredient why I became a teacher.” 

The newest teacher interviewed is a visiting practicum student from another MMP partnering school. Formally a secondary trained teacher she has taught early childhood for five years and is now completing her requirements in Early Child Education degree through ATS as an MMP partner teacher. 

Space: Munting Bata is hosted in a building, which doubles as the church. During the week the main floor houses both the preschool and kinder program from about 8-12 Monday through Friday. Despite being a multi purpose space the room is equip with small tables and chairs which serve as independent and group workspaces for the students. Space is optimized by placing most of the shelves, which hold toys and supplies, along the walls. The room is divided into centers using strategically placed cabinets, and a chalkboard to serve as the circle time area. The walks are covered with mostly teacher created learning resources, which are placed high on the walls. The youthful feeling of the room is helped by the bright green paint on the walls and the large front window, which lets in a lot of natural light. The space is worn but well used.  Though one of the larger schools in the Munting Bata still doesn’t qualify for the 350 to 500 square meters that the Philippines Department of Education requires in order to establish an elementary school. “ We really want to help them…” notes Head teacher (speaking of the students and families the church based-school serves) Yet because of the K-12 (referring to the Philippines latest universal education program) NGO’s like us were affected, especially church-based schools.” She continues that even though the government believes that school is a business because of the space and tuition fee of 400 pesos. “This is really a ministry.” 

Values: As a church-based school the teachers note the school is not just molding students mentally but spiritually. Asking them questions about their weekly experiences of church as part of their routine. Encouraging an experiential faith through daily prayer are two ways that faith is integrated into the daily life of students. Another way that the Christian culture of the school is seen is through the belief that every child is unique and they have their own capacity.  Other values include discipline and respect; these are highlighted in the classroom rooms, which are a staple part of the MMP curriculum (listen and obey, love one another, share, speak softly). According to the director the number one skill to develop is discipline.
 
Other values include caring for the environment through recycling and talking about healthy practices to break normal patterns of littering which lead to pollution in rivers and other community spaces. Teachers also teach about conservation and value for plants by planting small plants and learning about the growing process.

Benefits and Areas of Growth for Curriculum Design: The first strength of the curriculum design is the three underlying philosophies of developmental appropriateness and learning through play. 2nd teacher notes “ They (parents) always compare that to other schools.” Though many parents first challenge this method because of own schooling experience with traditional style education, as they children develop in the program this one of the philosophies that becomes most valued. Another component that according to the teachers, sets the MMP curriculum apart from many others is the activity of circle time. Children learn through dance and song. The other strength is the quarterly themes, which add larger thematic focus to the curriculum. Parents really appreciate these larger foci such as self, and family. Finally the curriculum provides many suggestions for activities that encourage experiential learning and play such as water play activities, and play activities. 

When asked about areas for growth the teachers noted that the notebooks could be redesigned and revised. Specific suggestions included resizing pictures to match age group, and revising stories so they are more culturally relevant to students in their context. (No specific example were shared)

MMP Training: Teachers shared their appreciation for the continual role on MMP members in providing ongoing training for teachers and administrators of their schools. MMP not only works with the teachers in a seminar format, but also provides regular site visits for their new partners, and even helps to organize orientation nights for parents to introduce the benefits of the developmentally appropriate, and play-based curriculum. One teacher noted

Implementing the Curriculum and the Arts: when asked about how their students learn best the teachers highlighted the use of learning activities which emphasize experiential learning. Teachers also ask children stories to enhance their thinking. When a student asks a question, the teacher will not always give an answer but return the question back to the student to encourage them to think. A key part of implementing the curriculum is the use of creative arts. Art activities include songs, with actions, dancing, story telling, where students will dramatize the story or add their own ending. Most of the fine art that was observed was used to engage the student in learning and reinforcing the earlier lessons, but was often teacher directed. Fine art includes paper tearing to cover spaces, coloring handouts, and gluing spaces in correct boxes. 

The Role of Creativity and Imagination in the Classroom: The first place where creativity and imagination is present and being fostered is in the lives of the teachers themselves. The administrator shared her experience of how becoming a teacher has caused her to discover new God given talents. “People here call me the Jack of all trades,” she shares. Speaking of her second in command she notes, “She is an artist” and Administrator also acknowledges that much of the teaching displays where designed by her. Administrator also highlights the role that MMP training has had on this development. There seems to be an important connection between a teacher’s comfort with the teaching philosophies and their comfort to be expressive, creative, and imaginative in their teaching. 
 
The second area where creativity and imagination is present through the teacher’s is in the way the implement the curriculum.  As teachers feel confident, they implement and design the learning actives in creative and imaginative ways. Examples include puppetry, paper mache, planting small plants, cooking. 

Another expression of the teachers’ creativity comes from their use of resources. Administrator notes, these skills can be difficult but the teachers value them. The teachers also don’t let lack of resource limit them. In fact a deep expression of teacher’s creativity and imagination is in how they use recycled materials in their teaching resource design. 

It is evident that at Munting Bata creativity and imagination begin with the teacher and their own development and curriculum implementation. Teaches model these values in their own learning and teaching first, but it doesn’t stop there. Teachers intentionally draw upon children’s curiosity, and wonder by asking them questions to think more deeply. But they also leave space within their teaching for students to be expressive of their own thoughts and feelings such as asking them to share their what they like, and what they experience. 

Finally there is the role of student lead creativity and imagination the teacher’s role in supporting its development. As part of the design of the classroom before and after scheduled activities the children have free play. This is a time when students chose which toys they would like to use and how they would like to use them. One activity the children often enjoy is block building, and the possibilities of what they build and how they work together are endless. Other students prefer imaginative play when they use items and create stories and act them out. When I and my research assistant observed the class, one student used a plastic stick which was apart of another toy and in his world the stick became a wand and he became Peter Pan with magic to do anything.

Final Reflections: Munting Bata seeks to create space, which is governed by child appropriate learning, and play-based curriculum that is implemented in creative ways. The school faces the unique challenges of a multi-purpose space, and limited resource, but finds creative solutions through constantly researching and using recyclable materials for their teaching display, and classroom activities. They also create a space where aspiring teachers can come and observe the curriculum implemented in creative and meaningful ways. Students learn discipline and structure while being giving the space to explore their feelings, and express them in meaningful ways. 

The Role of Structure: With the necessary role of developing in students the values of responsibility and respect there are healthy structures and routine that are used to reinforce these values, however, especially in the area of the arts, this can be restrictive and squash creativity and imagination. 
Case Study # 2 Foursquare Tutorial Center, Novaliches, Quezon City 

Case Study # 2 Foursquare Tutorial Center 
History: Foursquare Tutorial Center began as a project in connection with the Foursquare mission based in the United States. The first school project was called Children of Hope. After three years of being established the school ran out of funding, so the church applied to and began a partnership of MMP so that the preschool would continue.  An important part of this partnership is the ongoing support that MMP provides with the process of registering their school with the Departments of Education (DepEd) or the Department of Social Welfare Department (DSWD). MMP also provides a covering so that the school can continue to operate while it works through the registry. Foursquare has now been in partnership with MMP for three years. Running a preschool and kinder program until this year when the DepEd has started to restrict program approval for kindergarten programs in light of the Kindergarten Education Act. 

Context: Foursquare Tutorial Center is located in a middle class gated community. However the families that the school serves are mixed. The pastor and administrator of the school notes “students and people entering our school are living in a poor area, urban poor area so uh they do not belong to the elite people in our country. They can afford tuition but only a small one.”

Teacher: There is one head teacher and an assistant who run the currently operating preschool program. Head teacher has over eight years of experience and has never seen herself in any other profession. She now also serves as a laboratory teacher, providing mentorship for teachers who are just starting their partnership. She has also attended regular training with MMP, and is confident in implementing a developmental appropriate, pay-based program. 

Space: A covered makeshift room at the front of the church property serves as the classroom. The room is quite small and the head teacher notes, that the roof and open spaces near the roof mean that when its rains the classrooms often has problems with flooding. Though small, the classroom layout utilizes the space well, with cabinets along the walls. The main floor area is left open for different activities. There are two centers that have permanent space and they include a small wood framed playhouse at the entrance and a table, which serves as the math corner. Tables and chairs are stacked when not in use, and foam mats are laid out during free time to create spaces for particular activities such as building blocks. Mats are also used during circle time to create structure, and students are assigned mats to sit on. The walls are heavily decorated with teacher resources, and some student work (mostly worksheets) are also displayed. 

Values: The number one priority of the school is development in the spiritual areas of their student’s life. “Because we believe about children according to what the Bible says ‘Train up a child in the way he should go…and when they are old they will know the truth.” States the pastor and administartor of the school. It is important for them  to develop their spirituality at a young age and to learn to live close in relationship with God. Head Teacher  shared her heart about how in her eyes sharing the story of Jesus and inviting her students to know him personaly is the most significnat part of her calling to her sudents. Another key part of this spirirtual developing, notes Pastor is developing moral character. This is done through setting class rules, and routine reinforcing the values of sharing, loving one another and even listening and obeying orders. Cultural expressions of respect such as the use of “po” are reinforced. The head teacher shares that it is through these routines such as praying daily through out the lesson that children develop spiritual disciplines as well. Children who come from non-chrisitian families will bring the lessons and classroom routines home, such as praying from meals. According to the head teacher. “Discipline is very very important inside the classroom,and if you set that culture, then children will have a good starting point so they will learn a lot.” The values of discipline and character are desirable also to the parents notes the Head teacher. These and academic readiness are the biggest changes that parents notice in their children, and thank the teacher for. 

A final value evident in their class day structure is that of personal hygiene. After snack children take time to brush their teeth, wash their face, apply talcum power to their faces, brush their hair and even apply cologne to their uniform. Each student leaves a container with all his or her toiletries at the school. By making time for hygiene everyday teachers are affirming the importance of personal hygiene, which is a significant part of the Filipino culture. 

Benefits and Areas of Growth for Curriculum Design: One thing that Head teacher really appreciates is the play-based approach. “Oh they learn best when they play. Because its their world diba[footnoteRef:1] (don’t you agree)?” The curriculum also uses a literature approach called the Marungko Approach, in which children learn to reading first in their native language. Another benefit of the curriculum is the way it is designed to encourage students active participation “children are very vocal expressing their opinions and feelings freely and that’s a strength.” When asked where the curriculum could be improved, Head teacher said that the key to the curriculum design is that teacher feel confidant knowing how to implement it. 

Implementing the Curriculum and the Arts: Head teacher notes another way that her students learn best is through dance, singing and drama. Singing and dancing are activities that the children really enjoy so Head teacher uses this art form a lot. Circle time consists of a few staple songs that are used to reinforce the classroom routines, rules, integration of lessons, and the overall themes. When asked to reflect on the role of arts in the curriculum outside of structured curriculum Head teacher notes, “ I let them do their own style. I just guide them, help them to form an opinion or steer their imagination.” 

The Role of Creativity and Imagination in the Classroom: 

Firstly the teacher demonstrates her creativity in the way she creates her learning space. The way she organizes resources within the space reflects her deep understand of the students need to have space to play, and explore as they learn.  One creative way that she implemented the spaces curriculum was by designing a game where she taped different shapes to pats and asks the students first to pick their favorite. She then asked the class to find the shape she named. The game allowed students to express their understanding in different ways. Another activity allowed students using manipulative in a group. These task not only reflected the teachers understanding that students learn in different ways but also that students express their learning in different ways. This is a key piece of creativity.

Head teacher shares about the role that imagination and creativity have in each child’s learning and how it is a tool for them to discover their capacity. There is lots of space within this classroom for individual expression. From three of the youngest boys during craft exploring their stringing and pretending it was a rope or whip, to one of the boys deciding to draw shapes instead of just tracing the words. When the student showed his work to the teacher and myself she encouraged him for his effort and understanding. In a latter discussion about the event she shared how she understood it was more important to for the student to express him self and his understanding that to write. Other examples of when students are encouraged to share their understanding occurred during the story when students shared their favorite colors and shapes, responding to the curriculum.      

Imaginative play was a big part of free play before and after structured lessons. Students used the blocks to build different structures. There was also a center with stuffed animals for students to use in imaginative play. 

As the school year has just begun many of the stories that Teacher shared were of her experience with previous years. She shared about one student who was particularly adept at building using paper bags. He built a very detailed house with all the different rooms “You know when he finished it was as if it was made by an older kid.” She shared another story about a little girl who liked to hum as she was working on individual work, and one student who would write new lyrics to the songs they sang in class. One boy always preferred to do his work on the ground instead of at the table. Teacher recognized the choices that students have made about how to express themselves and even how they prefer to work are expression of creativity. 

Final Reflections: Foursquare Tutorial Center is one of the smallest schools which I observed but through these challenges shines Head teacher’s creativity in designing a classroom that serves her needs as a teacher and creates a structure for meaning full exploration and learning for her student’s. This site in particular highlights the deep connection between implementation and curriculum design. The case also highlights some significant insights about the role of creativity and imagination in the classroom as a tool that helps further to define that choice is an important part of creativity. This is seen not only in the different ways students learning such as drawing, singing, moving, but also the way they choose to share what they have learned.




Case Study # 3 Payatas Ambassador Learning Center
History: Payatas Family of Christ Church, which hosts the current school, began as a partnership with Mission Ministries Philippines (MMP) church planting partner now know as Companion with the Poor (CWTP). The school was started in 2001 as part of a goal toward holisitic ministry to the community. By organizing the communtiy especially the parents, A leadership team was formed . It was through the chruch planting branch that Pastor was introduced to MMP. “So they came here primarly to strengthen the church and later on start the school ministry for the children, and then the feeding program…”. the first teacher was a volunteer teacher who ran the school in her own communtiy. The preschool started with around twenty five kids, and  the volunteer teacher received an allowance for running the school . The allowance came from the mothers, and was about five pesos per family. The school continued to grow and be established and after three years of partnership MMP left the school to the community as it was considered established.

In 2004 the local rotary club offered to fund the school, under the direction a judge who was in charge of the local rotary club, was moved to the rotary building . The program was under the supervision of the rotary club between 2004-2007. About four years later the Judge died, and with him the funding and support for the school also died. 

In 2014 MMP revisted the preschool and discovered that it was no longer an active preschool. MMP repartnered with Payatas Family of Christ Church to establish the preschool. Berfore this point the church hd been hosting a daily feeding for children with a simple bible story. The school year of 2015 was the preschools first year reestablished. Now under the supervision of two volunteer teachers, a cook, the school is now in its second year of renewed partnerhship with MMP. 

Context: Payatas Ambassador Learning Center in located in an area of Payatas locally known as Smokey Mountain; the site is located just below the dumpsite, which forms a large hill. This is one of the largest dumpsites in the Philippines and the place where all Metro Manila garbage is sent. The school serves a community that is affected by extreme poverty. This has a significant impact on the environment and culture of the community, Pastor and administrator notes. One of the great challenges is the lack of opportunity, which leads to a lack of value in education. Most parents are uneducated themselves, and don’t have the funds to educate their children. Currently the school runs on the same system of offering as apposed to tuition. The hope is to develop a scholarship program in connection with the MMP network. Currently teachers work as volunteers and are supported by the church. 

Another significant factor shared Pastor and Administrator, is that of broken relationships. 
Relationships are very poor, especially between husband and wife because of the culture. They are also not having good relationship with neighbors” The school in turn seeks to respond to the needs of this community. They emphasize holistic ministry; the spiritual, the physical, social and environmental. Because most of the parents of the school are un-educated themselves the school is seen as huge point of intervention. 

Teacher/Administrator: Head teacher is volunteer teacher who started helped with the feeding and bible story outreach program, which served over 100 children. When the school was built she worked with the former head teacher as an assistant teacher for a year. This year the former head teacher works else where and so she has assumed the role of head teacher. The current head teacher has no formal training. The assistant teacher started working with the school as a cook and volunteer. When the former head teacher went to work outside of the school she was invited to join the new head teacher as an assistant. She also has no former teacher training. The school is administrated by the head pastor, who was a part of the original plant, and has seen the school through its different forms under rotary and as a feeding program.

Space: The current school building is a newly renovated but very simple building with a tin roof, and Inside is quite dark as there is very little natural light. The room is quite large compared to other sites. The room is defined by the placement of shelves s full of different toys to create defined centers within the classroom. At the front of the area is a chalkboard that serves as a place for teaching resources for circle time, and also creates a sort of wall to structure in the space. 

On the opposite side of room from the cabinets there are two small tables on each side of the room. One has a shelf full of books. Separated by a small step is the receiving area where parents wait for their children during lesson. There are some tables and chairs along the wall. The door is open and this is how most children/parents come and go from the school. Only staff uses the side door. 

There are 15 students enrolled in the program, but several older children who play and read in the front entrance or at the tables as the students gathered for circle time. They range in age from perhaps 10-5 years old.


Values: Payatas Ambassador first and foremost values the spiritual development of their students. “They learn to be able to feel the presence of God,” stated the Administrator the teachers further emphasize that the most important thing that they teach their students is the Word of God. This is viewed as an integral part of holistic identity formation. This is also a key part of developing their full potential and leadership abilities notes pastor and administrator. “They learn to beable to feel the presence of God, then at the same time they recognize that they have their own potential to lead also. Many of us our children at that age can also start leading other leaders” It is through this empowerment that they develop important skills like responsibility and accountability. Teachers and staff also modeling respect, creating structures and routines in their classroom like greetings, and respectful greatings for their elders.

The final value that teachers and staff desire to instill in students is that of  joy of learning  especially through play and discovery. It is signigficant for both students and parents when their children complete a lesson or activity as it develops a sense of pride and accomplishment for the students and reinforces to the parent that school is valuable and their children are growing. 

Finally Teachers with the support of MMP training recognize the importance of students expression of their understanding and creativity. They desire to make these values apparent to their students and parents. The role of parents as a support for their children is very important, and encouraged. Staff both value independent learning and the role parents within their children’s education. This is a difficul balance but very significant. 

 Benefits and Areas of Growth for Curriculum Design:  As a new site which is still under mentorship from MMP staff, I was able to observe a portion of the morning lead by head teacher and her assistant, and also able to observe Ma’am who came and demonstrated new activities and the format of circle time, story time, and individual work.  When asked about the benefits of working with MMP curriculum the teachers shared about how the curriculum creates a foundation for their teaching and classroom routines “It (the curriculum) is where we get what we will teach to the children. We use the samples in our seminar. How to guide, and lead the children.” Notes Head teacher. The curricuum is praised for being logical in its sequencing, and developmentally appropriate. Again Head teacher and Assistant teacher are encouraged by the reading technique used called the Marungko Approach, which introduces letters in a way which reflects a natural progression of the childs development, especially in pronuciation. For example instead of alphabetically letters are introduced as folllows M,S,A,O,E,P… The lesson are also contextualized in story, Such as the story of Moses for the letter M.

Teachers also noted how encouraged they are to see how students are increasingly more engaged in learning and respectful of the routines of the classrooom.  Head teacher reflects on her great challenges and with keeping students attention when sharing stories during the fooding program and even in first weeks of the school year, and acknowldeges the role of her MMP training on how to structer her classroom that has lead to significant break throughts in this area. 

MMP Training: As informally trained volunteers the on-going training that MMP provides directly to this sites, as well as the larger trainings they attend are an integral part of designing and implementing a meaningful preschool program. Each teacher praises the step-by-step formatting of the seminars and model teaching mentor. This is especially true in the area of classroom management, classroom set up, and logical progressions of the curriculum.

Implementing the Curriculum and the Arts: Though Head and Assistant teacher follow very strictly the MMP curriculum and suggestion for implementations, they still make decisions about which activities their students are ready for, and have adopted a slow roll out of the curriculum to acclimate students and parents to the different culture of the school. An example that Head teacher shared is that of the arts. “(Dancing) is what we do first. We do not have, say, painting, we still do not have that. Maybe next month we will do that because we are following the MMP…succession. First, second, third.” 
Another activity that students have been eased into , with the support of Ma’am from MMP who comes every Monday, is story time. Significant improvements include a majority of students seated and participating in the story time, and equally moving and dancing during circle time. 

The Role of Creativity and Imagination in the Classroom: As previously mentioned creative expression and imagination are strong values within Payatas Ambassador Learning Center. This is expressed in how teacher prioritize process as well as product, and recognize that children’s expression of their learning is valuable. It is also reflected in their growing understanding of the needs and different ways their students express themselves, and explore their world. When asked to share stories about times they experienced their students being creative in their own learning, Head teacher shared about a student who would climb, and run and roam the classroom. When asked to do a task he would do what was asked such as retrieving the crayons, but when given free unstructured time he would roam, and be constantly moving. She noted that it could sometimes appear as thought he was not listening but this was not the case, he just expressed himself differently when given the freedom to do so. 

The Challenges of parents present within the classroom
On the day we observed individual work on the day we observed was a craft of paper tearing and gluing tyo a paper plate. Though logistically with so many children the parents were a big help. They at times became too involved. At times taking over for the children, telling them where to put the pieces on the plate, telling them to hurry up or cover an area that they had left blank. Though only trying to help this actually brought structure to the craft that was not necessary and potentially stifled creativity. 

Teachers both acknowledge this tension. Assistant teacher shares, “The challenge of having parents here is that instead of focusing on the teachers the kids are always looking at their moms.” Its disrupts the focus and students are less likely to participate. Parents also step in and do activivties for students, as is examplified in the craft. There is pressure to do things right. 

Head teacher notes , “It’s ok for them to be here but it is still better if not so the kids will learn and be independent.” She continues, “Even if they wear their socks or shoes wrong, it is still ok since he or she tried. What if he or she realized, ‘Oh it should be this way’ then changed it. Then the child will be proud. They will say, ‘Mama, I now know how to wear my socks or slippers,’and the mom would be satisfied. She would see the improvements in her child.”

This is a very difficult tension to navigate and balance the value of parents involvement and the need to develop independence in students. 

Final Reflections: This school serves in a very different context with limitations such as devastating effects of poverty on the community it serve, and the lack of training and experience of the two teachers who volunteer teach. In this case more than another explored training, and the consistent presence of MMP staff within the community are significant. Other significant factors are the long-standing history of the church’s engagement within the community, and holistic underlying philosophies and values that school holds and instills in their students. 








 Case Study # 4 Happyland Christian Learning Center, Commonwealth, Quezon City
Case # 4 Happyland Christian Learning Center
History: Happyland Christian Learning Center started in 2003. Prior to this, was an unsuccessful attempt to establish a school called Happyland Christian Fellowship center. This school was an initiative of a former pastor of the hosting church, and was eventually left in the care of Pastor and his wife who currently serve as the administrators of the current functioning school. According to Head Teacher/Administrator the school was established to “help the community not just with academic but also the spiritual life of the children and their parents.”

Currently the school is established as a preschool program and is continuing to work toward a permit with the Department of Education to re-establish its kinder program under the new Kindergarten Act, and to register their preschool program under the ECCD with the Department of Social Welfare and Development. 

Context: Happyland is located in an urban poor community just off the main road of Commonwealth in Quezon City. The school serves families who have limited access to quality education especially close to their area. The school has a strong reputation within the community as it has been operating for over a decade. When navigating your way to the school through the community you need only mention that you are looking for the head teacher by name, and the school she runs, and basically anyone can direct you from there. 

Space: The school is located along the side of the small path just off the main path that leads through the community. The building is a very solid two-floor building; the main floor is used for school. 
The room is set up like many of the others schools with lots of space in the middle of the room and most teaching resources on the walls. As you enter to the room there is a table with a variety of toys on it. We were told it also serves as a math center. 

Teacher/Administrator: Head teacher/ Administrator has recently taken on the role of administrator, as her husband who is the Pastor of the partnering church is not always available.  She has also been teacher with the school for eight years now. Teaching was also a dream of her, but as a child her parents where unable to send her to school Teacher. Instead she got her experience as a children ministry teacher, and through the MMP partnership has attended trainings.  Teacher 2 and has been with the school the longest over 10 years, she also started as a volunteer and MMP trainings have been significant in her development as a teacher. Similarly Teacher one had no previous teaching experience before working with Happyland, but credits MMP training and support with her development as a teacher.
 
Values: As a church-based school the staffs’ first priority is to serve the spiritual needs of students, this includes a value for developing good character and pakikisama[footnoteRef:2]. This also includes their concept of self. Teachers prioritize encouragement as a means of building up their students. This means making space for them to make mistakes as its part of the learning process. It also means affirming their students as capable. Students are also taught how to show respect to each other. Teachers model culturally appropriate ways to respect elders such as using “po” and “opo”. 

Finally teachers value creativity as they recognize its role in  “developing their goals, dreams, what they would decide to take up in the future” The truth role of a teacher Teacher 1 notes is “to guide them so that they can pursue their dreams.”

Benefits and Areas of Growth for Curriculum Design:  Some of the strengths in the teachers experience are the Marungko approach to learning, and other philosophies such as the developmental appropriate approach, and the play-based model. Teacher 2 shares “ They (students) play, and they discover the beauty of life.”  Another support the training of MMP has provided is classroom management strategies.  

With all of these strengths of the curriculum the teachers also highlight the need for improvement within the workbooks sighting problems such as errors, “lapses in the books” and over complicated material that don’t seem appropriate for the age. 

Implementing the Curriculum and the Arts: Students sing and do actions to prerecorded CDs during circle time. Teachers note that their students learn easily through song, and movement. Music serves as a medium for learning. Visual art is mostly used with worksheets as a way of sharing their understanding, they also use the medium of paper tearing and glue. They use art to celebrate events like Linggo ng Wika (Filipino Language Week). They also participate with MMP wide art contests, and talent shows. 

The Role of Creativity and Imagination in the Classroom: Teacher 1 notes that she sees creativity expressed in her students through students’ different abilities, and intelligences “Children are really special.” Teacher 2 adds it’s through creativity children develop their goals and dreams for the future. Adding that this is also the role of the teacher to guide their students in pursuing their dreams. 

 Teacher 1 reflects, that the places in the lesson where these abilities and intelligences are seen clearly are during free play and especially building with blocks. 

A place where Teacher 2 sees her students creativity is in drawing “They draw what’s in their imagination, what’s in their mind. They can make airplanes.” 

Final Reflections: Happyland has a reputation of longevity and quality in their community. Challenges surround the difficulty certifying their school so it can be expanded to kinder, and continuing to build space within their classroom for freedom of expression. Teachers understand the value of creativity and imagination on the future of their children is as just as important as the social values they teach. 





Case study # 5 Palayan Foursquare Learning Center, Payatas A., Quezon City Case study # 5 Case Study # 5: Palayan Foursquare Learning Center 
History: Palayan Foursquare Learning Center started similarly to Foursquare Tutorial Center. The original school was established in 2008 as an extension of a church planting the school originally called Children of Hope. This school ran for three year, and then in 2011 the school became independent and had to start the process of getting registered with barangay[footnoteRef:3], and obtain a mayor permit. In 2012 they began a partnership with MMP. This year is their fourth year in partnership with MMP.

Context: Payalan is located in Payatas A, which has similar challenges to that of Smoke Mountain but is located farther from dump site. Education especially Early Childhood Education is not valued within the community. The biggest challenges that the school has faced of late has been regarding implementing a kinder program. In previous years the administrator, with the support of MMP has had to defend their program approach, which doesn’t include exams at that young of age. This is one of the reasons that the school is currently only running with five students. 

Teacher: Teachers is the daughter of Pastor and has one assistant, a young girl who helps with activities and supports Teacher. Teacher started teaching as a way of supporting her mother’s ministry but also has a strong connection with children, and is a diligent, and creative teacher. Administrator is the pastor of the church and has over seen each transition and evolution of the school.

Space: The schoolroom is located on the same property as the church and serves, as a place of support and comfort for many of the youth in the community. The classroom is a simple concrete room with closed wooden roof. The floor is covered with thin plastic linoleum. At the entrance is a small mat, and displayed on the wall are the children’s birthdays, and artwork. In the far corners are shelves filled with teacher resources at the top and toys within reach of the students on the bottom shelves. Closer to the middle of the room is one small table with small chairs. The front left corner of the classroom has another corner of tables beside the blackboard. There is lots of space used for classroom activities and free play.

Values: As a ministry Payalan Foursquare Learning Center really sees their role as providing a witness in the community as a school built on faith in Jesus Christ and who serve the community as an extension of that faith. This is why the program has been continued regardless of current low enrolment. As a church-based school Palayan believes in the importance of a faith-centered education. Pastor states, “The most important thing for the kids to learn is to have the fear of the Lord.” She reflects on how after eleven years of ministry some of their first students are in eighth grade and their character is reflective of what they has gained from their time in the teachers care. 

Teacher adds that in her classroom she models and teachs respect, and courtesy to others. This includes respect for themsleves . finally,Teacher notes its impotant as a teacher to recognize students skill and potential. Children are showed value as unique idividuals with different dreams and skills.

Benefits and Areas of Growth for Curriculum Design:  Teacher recognizes the strengths of the curriculum in contrast to the format of more traditional methods of rote learning. Firstly lessons are integrated with not distinct time in the lesson spent on one subject. The other is the design of daily routine . This contributes to the predictability for the students, and creates healthy structure within the program. 

Finally Teacher shared about her experience with students of different faiths such as Muslim students attending the school. She reflected how the students and parents understood the Christian faith -based curriculum and appreciated the style of teaching such as the play-based model. They also appreciated the role of arts within the education such as dancing. In general both Pastor and Teacher acknowledge that the curriculum and underlying philosophy that inform has developed a positive reputation of the school within the community. 

One example of an area from growth concerned a lesson, which used visuals to reinforce the sound and name of letters of the English alphabet. One example used for V was a vacuum. This is not a great cultural choice, as most children in this context have never seen or experienced a vacuum. Continuing to identify culturally insensitive resources is another way to continue to develop the deep indigenous design that is such as strength of the MMP curriculum.

Implementing the Curriculum and the Arts: Music, dance, and stories are the art forms that Teacher uses most in her classroom as learning tools and mediums of expression. “We also use music... Sometime we just dance through it, Like that of the three ducklings, We also create stories through the dance. I can teach everything through dance, math, science, colors…” 

Teacher also uses an illustrated book of bible stories with simple summaries of stories like the story of Jonah eaten by a fish. In the lesson we observed, this story was used to teach the letter F for fish. 

Visual arts also has a strong role with in lessons as a teaching tool, Teacher uses many visual aids, and is also a way for students to express their understanding. The lesson on the letter f is a particiularly challenging for Tagalog native speakers as Taglalog doesn’t use this letter. Teacher used drawn visual aids, and discussion to make something that was difficult to understand more accessible by pulling from students previous experience with things like french fries, and fruit.

The Role of Creativity and Imagination in the Classroom: Creativity and imagination are valued and encouraged in the classroom. It is first seen in Teacher’s personal expression and development creativity and imagination as noted by Pastor. Her creativity is expressed in the way she creates teaching tools, and visual aids. Its also seen in the way she contextualizes her lesson, like the letter F lesson.

Finally Teacher creates space within her lesson for students to express themselves creativity. One example Teacher shared from a previous class was a male student who loved to make up stories. “He would listening to me and my story from the Marungko (approach), then he would make up his own using names of the people he knew.” She explained how it would sometimes interupt the lesson, but his contribution were valued, and his questions encouraged. Through this he uniquley was able to be crestive and use his imagination based on the lesson. 

Outside of the formal lesson, free paly is a place where students individual expression and imagination are developed. Students make choices about what toys they want to play with. Some students have a special talent for building and the work separately to create structures of collaboratively to improve what they have previously build. Other children enjoy playing pretend with phones, or lining up similar cars, then pretending to drive and park them.

Final Reflections: Though Palayan has faced challenges regarding enrollments and registration with DepEd the program continues to be a valued part of the community and the impact of the partnership continues to serve not just Teach and her students but her assistant teacher, and other teachers who she shares her experience with in the community. In terms of use of arts education and creative and imagination, uniquely Teacher uses acapella in her classroom which encourages children to sing, and helps them develop pitch. She also utilizes the space in classroom creative ways and leaves space for students to explore in different ways. Though resources continue to be a challenge Teacher use her personal creative to problem solve and come up with adaptations to their lessons. However, currently visual art observed very structured and leave little space for creativity. Teacher resources could also use modification to consider the context and experience of the children. 




























Chapter 5: Data Analysis

Through site visits I observed and documented several relationships that are significant in determining the relationship between curriculum design and fostering creativity and imagination in preschool students. The following variables inform these relationships 1)Environment, 2)Overall vision defining the context of each site 3) Values development, both spiritual and culturally 4) Role of implementation and training. 
Environment and Learning Space

Environment and learning space are seen as significant factors exemplify two consistent limitations with most sites. The first is the limited space available for learning. Usually this is the reality of living in crowded urban depressed areas where space is a precious resource. Other limiting factors include issues of land ownership, and limited funds,as the schools are an extension of ministry from small often-underfunded churches. The second limiting factor being limitations due to multi-purpose use of classrooms that double as places for church services during the weekend. This presents challenges as to how complex the classroom set up can be, and the added consideration of ware and tear on the space, This is especially true at Munting Bata where the preschool rooms is also used for Sunday school. Head teacher / Administrator notes that several resources have been destroyed by non-students. However, the use of the facility is part of the strength of the schools overall impact on the community as a place of refuge and comfort as exemplified in Palayan.

Finally, the biggest and most consistent limitation in the expansion and further development of these schools is the certification size requirements determined by the Department of Education. The Department requires between 350 to 500 square meters of space for a school to certify as a elementary school, which under the latest education act includes kinder programs All of these programs have been operational before kindergarten because a universal provision, and so most schools have been significant hindered by this program. Previously serving 30-25 students now with an average of 10-15 students to a classroom. These regulations threaten the sustainability of these community-based programs due to low enrollment as well as the presences of quality private early child education for the poor in Metro Manila. This is especially significant as poor quality of public care, and overcrowding in schools continue to be a concern. 

 However, MMP has played a significant role is sustaining or revitalizing programs that have been threated by lack of funding through providing resources such as healthy business models, and training of staff and administrators. Time will tell how these schools continue to fair under significantly limiting educational policies. 
Defining Values 

Values held by the community, established by the partnering churches, and enforced by the teachers themselves have a significant impact on the development of creative and imagination and the curriculum its self. Several themes emerge the first being the role of Spiritual development as a part of holistic development, the role of past educational values from the community, and the role of indigenous based curriculum.
Spiritual Development within Holistic Education 

In describing the overall vision and most important values which the school must cultivate in their students overwhelmingly spiritual development, and more specifically developing a relationship with God and his word, and character formation were the most dominating response. Both administrator/pastors, and teachers alike agree that spiritual development is a key part of holistic development. 

Pastor and Administrator of Payatas Ambassador Learning Center states, 

“What the church (including the school as an extended minisitry) is really teaching and focusing on is the health. When we say health we mean the whole person . It involves relationship to God, relation to our environment here, social and to ourself espeically to ourself.” 

Here pastor outlines the role of understanding our contecpt of self in relations to or relationship with God. He further recognizes the role of what he calls “transformed spirituality in “changing perspective” and moving beyond the limitations of their environment of poverty. This is especially significant in light of Lewis (1998) insights on culture of poverty and how its most limiting mindsets such as fatalism, helplessness, dependence and inferiority are established as young as seven years of age. Positive identity and self-concept is a significant benefit to spiritual development as a part of holistic development.  Teachers from Happyland Christian Learning Center add, Teachers must prioritize encouragement as a means of building up their students. This means making space for them to make mistakes as its part of the learning process. It also means affirming their students as capable. Ways that these values are reinforced depend on the school such as Munting Bata teacher who regularly asking students about and sharing with children about church to normalize its presence in their life. Similarly as a part of curriculum teachers model a life of prayer, starting lessons, praying for snack and closing the day. Head teacher from Foursquare Tutorial Center shares about how her students bring these classroom routines home and share them with their family, and adopt them into their own lives outside of school. 

Another important application of spiritual education is the focus on character formation through values education. This includes the importance of respect and kinds words toward one another. Teachers also model culturally appropriate ways to respect elders such as using “po” and “opo”. These are character values that are very important in Filipino culture but often are lacking in communities with extreme poverty. 
 
Role of Curriculum Design in Cultural Values Formation and Community Transformation

Some of the values education within these schools is individually contextualized by the teachers in their context examples include reinforcing good hygiene as a part of their classroom schedule (especially important in Filipino culture), and integrating ideas of environmental responsibility, and recycling as values. 

They also have a significant foundation in curriculum itself through standard class rules and routines. In general a noted strength of the curriculum is how it is designed in consideration of the context of the students, designing activities that are developmentally appropriate and play based but also consider the role of early childhood in developing cultural identity. This is reinforced through activities such as the daily singing of the national anthem, curriculum such as the Filipino subject integrated into the curriculum. It is the true benefits an indigenously design curriculum which considers children’s experiences in their context. Examples include inclusion of stories about food and objects that students see in their daily life like mangos, and walis (broom in Tagalog). 

The culture these schools seek to cultivate through values education is in harsh contrasted and to the complex culture of the urban poor who are often poorly or uneducated and who need to be taught the value of educating their children, Such as in Payatas, or the value of play-based education as they were schooled with traditional school models. In this regard the context in Payatas Ambassador Learning Center where parents are first present in the class with their children is not only significant to the students adjustment but also to reinforcing the value of education to the family as a whole. In the same vein, MMP conducts parent orientation days where parents can come and learn about role of play and its value within the curriculum and philosophy of the program. These philosophies acceptance not only by the teaching staff but also by parents in the larger community is a big step in developing a value for free play which is an important part of developing skills such as creative and imagination. 
Role of Training and Curriculum Design
Two of the most significant variables in informing the effectiveness of curriculum and the fostering of creativity and imagination are that of training and implementation. The interconnectedness of these two variables is made even more significant by the context of most of these schools. Most of the teachers facilitating these different programs come from non teacher backgrounds with include accountants, economics grads, High school teacher (with not formal development training), chefs, and church volunteers. It is for this reason that training is such as integral part of effectiveness of the curriculum and its underlying philosophies. Head teacher for Foursquare Tutorial Center points out, “I think it’s how you implement the curriculum in your daily lessons. Because even strong curriculum if its not well taught will be weak.” 
Holistic Training
One of MMP’s great strengths in the eyes of its community partner teachers and administrators is the role that it takes in mentoring its partners at every stage of development. From helping to establish sustainable business practices to for administrators to mentoring teachers in designing their classroom and establishing classroom routines, MMP is with its partners every step of the way thorough
Site visits:  to ass set up and monitor progress
Offering training placements: observation in MMP laboratory schools
Providing resources: curriculum, texts, enrichment activity ideas
Yearly seminars: on important growth trends in Early Childhood Education

It is evident across all five sites that the training and oversight MMP provides its partners are the most important investment to their program aside for the written curriculum guides.
A significant trend was also apparent that the confidence that teacher gained from ongoing training increased their confidence in implementing the curriculum in general, and especially implementing the curriculum in creative and imaginative ways. There seems to be a direct link to teacher’s confidence with implementing the curriculum and examples of creative teaching. This is evident in that those teachers who have long history with MMP and more years of training are much more creative in the way they facilitate their classroom, the resources they use and how frequently they specialize their lesson. In contrast newer partners still express worry with following classroom routine, and managing the classroom. 
Assessment of Curriculum Design Conducted by Partners

Strengths	Areas for Growth
Underlying Philosophies 	Play-Based	Developmentally Appropriate Program(DAP)	Holistic	Unique Features of Curriculum	Semester Themes	Literature Based (Marungkol)		Quality: Prepares Students for Kinder or Grade 1		MMP Wide Events 	Quiz bee	Talent show	Colouring contest	Continual Training: for teachers and administrators	Site vists	seminars	Teaching Community: Network feels like a family		Evironment and Space	Policies, and certification process for DepEd and DSWD	Workbooks 	Sizing of pictures	Size of book (kinder is small than nursery)	Some stories inaccessible to the children (culturally)	Teaching Resources	Reading resources (culture appropriateness)


Table 1: This table represents the strengths and areas of growth within the overall design of MMP’s preschool curriculum. These were evaluated through interviews and of teachers and administrators who determined each based on the needs of their community and the applicability of their curriculum.

Most of the assessment regarding the strength and growth areas for the curriculum was gathered from two interview questions posed o both administrators and teachers at each school site. Most of the strengths highlighted were not just limited to curriculum design but the training, underlying philosophy, and positive results in the community.  This highlights how the integration of the MMP’s design is so holistic that the curriculum cannot be considered without all the factors that inform it. 
Underlying Philosophies

The strength of the curriculum that was highlight more then any other by the partners were the under lying philosophies of developmentally appropriate program, play-based and literature based. Both administrators and teachers agreed that even though it was the most problematic part of initial implementation of the program it was also the part that had the most impact on the community. Administrators share stories about the positive reaction from the community.

Community Reaction to the Curriculum		“The good result came from our parents reaction …Most of the students graduating for our preschool program will become confident to enter grade one according to their parents.” 		-Pastor/Administrator Foursquare Tutorial Center	
	“There’s a parent here who noticed the change in her child after just two weeks. In their house, she described the child as pasaway, not obeying his/her mother. But in just two weeks, they were commenting, “Teacher, thank you because it has only been two weeks yet they is change in my child. What have you done in school for the child to obey?”  		-Administartor/Pastor Palayan Foursquare Learning Center	
	“Mothers like us are very happy if the child reported that they value what they learn from school.” 		-Teach Payatas Ambassador Learning Center	


Strengths: Unique Features of the MMP Curriculum
Literature Based: Marungkol Approach
The MMP Curriculum uses a literacy approach called Marungkol or Mother- Tongue Based Learning. The technique teachers reading first in Tagalog before English.  The main book used for learning to read is Bip-Bip: Bilis sa Pagbasa ng Batang Isip-Pinoy written and published by MMP. 
Teachers also note that the curriculum is logical in it progression Meaning that students learn letters in a developmentally appropriate progression beginning with M, S, A, O, E, P.  Leters are always contexturalized ina story. For example one school visit the studetns were learing the Letter F through the Story of Jooah who was eaten by a large fish. The other class was learning the letter M and talking about Moses who ate mangos, and mansanas (apples in Tagalog). Each story was accompanied with activities that drew formt he story, a regular method of literature based design. Also the material was taught and reinforced with expriecnes that the children could relate to like eating apples, and mangoes or even fish.  
Quarterly Themes

Another technique that MMP uses within their integrated literature based curriculum is quarterly themes. These include My Family, My Community, My Universe, and Myself. Each theme has a bible verse attached to it which the children memorize using actions. Themes also serve as a tool to integrating subjects in connection with the larger theme, and progressions of the development of the concept of self. Starting with a self centered exploration, moving toward development of a concept of family, then the larger community, which includes deeper concepts of Filipino culture, and other cultures. 
One teacher shares how this especially was a strength for her parents. They would ask about the current theme, and appreciated how it connected the entire curriculum together. 
Areas of Growth
Workbooks
Other than the areas of challenges related to space and resources, which was addressed previously the number one area in need of improvement based on interview with teachers is the workbooks. Several areas of concern to teachers include the size of pictures, the volume of the books (I.e. the nursery is thicker then the kinder) and the inaccessibility of some stories to students in their context. 
Teaching resources
Drawing from personal experience is an important part of early learning. As concrete thinkers it is important that symbols have meaning. This is why a common technique with learning of letters and letter sounds is to attach a visual representation. However, again it is important that those visuals are items that children have experience with. In one classroom the teacher used a picture of a vacuum to represent the letter V. Children had no experience with vacuum. Most had likely never seen one or used a vacuum. A more appropriate visually might be a vase, which children would more likely have experienced. Introducing children to new things is important and is a big part of expanding their imagination, but when it comes to something symbolic like letters, the object they are attached to should be meaningful to the child. 
 Fostering Creativity and Imagination

Through interviews and observations it is apparent that there are many areas where creativity and imagination are fostered within the MMP curriculum design and underlying philosophies. The observations of creativity and imagination in the classroom align very closely with Lin’s (2011) model of the three elements of creative pedagogy. Lin highlights three elements creative teaching, teaching creativity, and creative learning. 

Creative Teachers or Creative Teaching? 
Lin’s model is valuable in distinguishing between the creatively teaching and teaching for creativity noting that the later is about “using imaginative approaches to make learning more interesting and effective”(Lin, 2011, p.152). Where as teaching for creativity speaks of facilitating activities and lessons which engage students creativity by asking questions, and making opportunities for them to express themselves in new and different ways. Lin also explores the role of creative learning or what I have called in this research child lead creativity. However, the area that the model doesn’t represent is the role of teacher’s personal creativity. 
For this it is helpful to look at the Complete Four C Model of Kaufman and Breghetto (2009). Here the process of teachers creativity could be seen to fit either within the distinction of little c, know as everyday creativity, or pro-c which is used to talk about a profession where creativity is an integral part of the job, such as an artist, architect, or engineer. However, though teachers may not be normally considered creators, anyone who has an understanding of the creativity required in curriculum design, implementation and even serving the different needs of children would argue that this requires constant creativity and imagination. 
Teacher’s Rediscovery of Creativity
 
Kaufman and Breghetto’s model, and development progressions are especially meaningful in the context of MMP preschool teachers, as most of them do not have prior teacher training, and learned from a traditional teaching model. Here the role of adopting the developmentally appropriate, play-based, and experiential learning is significant in developing them as a preschool teacher. What is also significant is the personal development that it fosters in their own lives. Many teachers describe the role of training in helping them to rediscover their own creativity as individuals first and second as teacher.
An important theme that arises from interviews is the testimonies of personal development in the area of creative expression and imagination. 
In light of this a more complete model of creative pedagogy would need to explore the role of creative and professional development of teachers and how this informs creative pedagogy. Within the framework of MMP the development model would include both the MMP Training and the Personal creativity the teacher as inputs to the overall cycle.
Figure 3: Teacher Creativity Development Model
In this model teacher training and the personal creativity both inform creative teaching. Creative teaching, teaching for creative and creative learning, which is the child’s engagement, is all interconnected and inform each other. The interactions and processes that result from these interactions define creative pedagogy.
Teaching for Creativity 

The role of the teacher begins with modeling a value for their student’s creative expression and imagination. This means the teacher’s role is not only to designing creative resources, and curriculum, but to implement it in meaningful ways, which encourage creative expression and imagination. 
Some examples across different site include 

Inviting students to improving ends of story during story time
Asking students questions about their experience, and feelings 
Exploring Shapes through movement games
Leaving physical space in classroom and mental space for children to explore
Learning through experience (rain, planting plants)
Structure vs. Unstructured 
Within play-based curriculum, teachers utilize different learning styles and their children’s best learning tools curiosity and exploration. However, there is a tension present of the need for structure to reinforce discipline and create healthy routine and the need to create space for exploration and discovery. Within the learning environment and the curriculum. There is also the tension of the need to develop certain academic skills like literacy and numeracy as a part of students being prepared to enter formal grades. 

The places where the curriculum is currently most successful at leaving space for students to foster creativity and imagination was during free play (before and after lessons) and their use of arts. 
Student Lead Learning
Teachers create space for students to explore and imagine, but one of the roles of creative pedagogy is that students would take ownership of their own learning. Even within structured curriculum teachers leave space for students to express themselves, but some of the most significant observations so creativity were seen when students take control of the way they desire to express their learning 
Examples include one boy who after engaging in the directed activity of tracing letters decided to express himself through drawing the shapes. He then showed me what he had drawn and I intern shared it with the teacher. She complimented his work and encouraged him is his expressive choice. This was very signifcant, here the teacher found herself at the point of decision, would she redirect the student back to the task of tracing or leave space for him to express himself differently. 

For the teacher, as she explained in our discussion later, it was a simple answer. “Ahh I let them do their own style. I just guide them, help them to form an opinion or steer their imagination” It was in this case important to reinforce the student showing his learning and expressing himself in his own way. To reinforce the tracing might have sent a message that writing is a more important way of expressing him self. This was not a message she wanted to send. 
Creativity in Choice

Creativity in making choices about expression and learning are an imporntant part of creative pedegogy. It is also a strength of the theory of creativity and imagination reflective within MMP schools. 

Teachers and Administrators recognize that creativity expressed in learning style,such as, students that prefer to lay on the ground to do their work, or move around the room in their free time. Its seen in how 
and how a child uses the resources they are given like art supplies, song lyrics, or actions. As mentioned though structuer brings many valuable things to the classroom it also can squash creativity. Therefore next steps in curriculum design and implemetnatojn in connection to fostering creativity and imagination would consider 

The balance of structured and unstructured activites 
Drawing out the role of play within structuered curriculum
Unstructing primarily expressive mediums,such as art. 























Chapter 6 Application: MMP Partner Workshop

On July 23 2016 I gathered four of the five community partner schools to present the research findings and discuss the findings as a group. Following the discussions about the findings, I conducted a workshop where I introduced the teachers present to possible next progression with the curriculum. The many focus of the workshop included a sections entitled “Exploring the Arts: Structured vs. Unstructured”, and introduction to music education “Learning Music like a Language”. 

Then workshop began with a short discussion of the differences between structured art work in the classroom often called crafts, and unstructured art of sometimes called “free art” We first looked at three examples in the current curriculum where visual art, music, and movement could be taught with less structure as a means of fostering creative expression and imagination. I framed the demonstration the role of the guiding philosophy of play when integrated into the structured context circle time. 
Circle Time
Improvisation in songs

As previously discussed circle time is a time where music and movement are most present in the curriculum. Most of the daily activities also have songs attached to them, but circle time is the time when music is used as a means to enhance the curriculum and reinforce the lessons. As a group we talked about the value of bring less structured times into structured activities. 

I gave the example of the song “Down on Grandpa’s Farm” where we sang as a group and I invited the teachers to give an example of an animal and the color it could be. We added the simple action of waving our hands other our head at the beginning of each chorus and keeping a steady beat throughout. 

After the song I asked the teacher to describe what I did, and we talked about the value of students creating the song, choosing the animals and even whatever color they want the animal to be. We also had a discussion about different culture and for those students who have never seen of been on a farm who the location could be changed to fit the children experience like “out in providence” or “in our community “ we also discussed the role of allowing students to choose funny colors for the animals and use their imagination. Teacher agreed that the song was fun, more engaging and a valuable addition to their circle time. 

Another variation to action that we tried as a group is the use of percussive instruments to keep beat. 
Free Movement 

The next activity we did was a sung and chanted song called “sleeping Bunnies”. This song starts with all the children resting on the ground pretending they are sleeping and with the quos form the lyric the children wake up and begin to move like the animal for example first they hop like a bunny until gain the music says to stop, and the second verse begins introducing another animal. As the teacher I modeled first with bunnies then invited the class to choose an animal. The teacher moved like manuk (Tagalog for chicken), and dogs. After we sat as a group and debriefed. We discussed again the value of play in the activity, choice, and imagination. We talked about how getting children to move in different ways sparked their creativity and instincts to explore. The song also gives children the opportunity to pretend, and works on their kinesthetic learning to stop and start, move for the ground to standing quickly. Finally we talked about the role this song could play as a transition activity when teachers notice students are getting antsy from long times of focuses lesson. 

Choice in Visual Art

As a group we spent a good deal of time talking about the challenges that these school face due to lack of resource like basic art supplies such as paint. First I showed a video based on the curriculum of Bev Bos a leader in the movement of free art in preschool curriculum in the United States. The video demonstrated the power of experiential learning through mixing paint. This student lead teacher facilitated activity allowed children to explore and experiment with color, and then use that color to create their own artwork. However, with paint being expensive and a difficult thing to find in these communities we talked about how colored water could be used in the same way to explore color, or mixing play dough. We also discussed inexpensive ways to make play dough using flour, baking soda, salt , water and food dye. Brainstorming ideas of ways to adapt activities to the available resources in the classroom was an important part of the workshop. 
Mixed Art Activities

Another activity that I lead the teacher through was a drawing activity where I would put on two different tempos and feeling od music and ask the teachers to express with pictures of line on the page how the music made them feel. This activity allows children to explore how the different arts can work together, and to explore how music changes their mood, and makes them feel different ways. It then allows them to express these feelings through a different medium of drawing. The teachers really enjoyed this activity and didn’t want to stop; you could see their own creativity and joy of creative expression being awakened. After, we each presented to the group and talked about what we had drawn and why. This is another part that could encourage children to communicate their feelings. Finally we talked about ho this activity could be adapted to different ages, shortening the time of focusing on the music, modeling how to present. We also added an important element of support to the activity by using a special clap to affirm the presenter.
Music as a Language 

The next section of the workshop focused on the process of teaching music based on the principle of language learning. As a group we brainstormed the different ways and steps that teachers use to teach literacy and adapted these to the process of teaching music. We began by looking at the basic components of music pitch, rhythm, dynamics and timber. Then introduced different activities, which presented each component. 

Pitch

As a means of introducing pitch we talked about the role of Solfege a kind of musical alphabet used to teach pitch and that different notes of the scale. We talked about how the alphabet could be introduced as a story where each not was a house on a street, and any two notes could be described in relation to their neighbors. Another learning device is to use hand signs for each note and represent the place between the notes by moving them higher toward the head, with low do starting at the waist and high do at the top of the head. 

 I then build a physical scale using pieces of paper and got the teachers to walk and sing the scale. After we had practiced as a class several times I asked the teacher to line up and then would call out a not them for them to find and stand on as a class. I also mixed up the order and asked one teacher to reorder the scale. We talked about how the same techniques as contextualizing the notes in story, movement, and representation through hand signs could all be used to teach pitch. We also discussed how as students become familiar with the notes they can use them to compose their own songs similarly to the way we use letters to form words and word to form sentences. 
Rhythm 
Again we talked about the different components of rhythm and introducing them with different sounds like ti ti and ta ta where each sound represents a different length of note. I then demonstrated how these could be used to create parents that students can first copy, and then make their own. We talked about using tapping skills, or more simple unsharpened pencils to tap beats, or body rhythm using different parts of the body like stomping feet, clapping hand patting head, or lap etc. During our debrief of the exorcises we talked about the importance of affirming effort and reinforcing fine motor skills, and not over emphasizing accuracy but encouraging exploration and play. 
Dynamics and Tempo

We talked about how dynamics, often though of as the volume of music, should be taught in text of song. I showed an activity where students could use music sticks or there hands to represent forte (loud) and piano (soft) with their instruments and with their voices. I then talked about how this can be integrated into circle songs where children sing loudly or softly as part of play with in the song. 

This can also be done with tempo, the speed at which music happens. Another way that we explored tempo was again through movement to the beat and then faster and slower depending on the music. The most important thing that was emphasized was that quality of music should be taught with context not memorized as a concept. 
Timbre

Timber is a very difficult component of music to teach, but the bust way to demonstrate it is through different types of instruments and sounds. Timbre talks about the color of the sound. On way we represented this as an activity was through a soundscape. This activity get students to represent the sounds in different places like a city street, of their local market and recreate these soundscapes using their bodies, mouth and any thing else they can find to make sound in their classroom. The example that we did for our activity was a rainstorm. Using our voices for the wind, stomping out feet for the thunder, and pounding the table to increase the sound, as the storm grows strong. This activity combines tempo, dynamics, and timbre. It allows students to create as a collective class, and can be integrated in to different curriculum focus. 
Resources

Throughout this section of the workshop we again brainstormed easy alternatives to actual instruments in the classroom, such as Tupperware drum, rice in a can as a shaker, pencils as music sticks. As showed teachers examples of how they could create a music center in their classroom for student to play during free play using pot lids, Tupperware, empty cans, and glass bottles filled with different amounts of liquid to create different notes. 

Conclusions

The goal of the workshop was to supply the teachers with ideas and resources about how to bring unstructured time into their structured activities to create more opportunity to foster children creativity and imagination. Another goal was to teacher arts and empirically music in a way that gives students access o a new language they can use to express their feels and thoughts. To conclude the workshop left the teachers with four take away questions 

How can you continue integrate play into your lessons?
How can you utilize your students best learning skills (exploration, wonder, play, experience)?
How can you encourage students to be expressive, creative, and imaginative in their own learning?
How can you unstructure your classroom art?


All teachers were eager to return to their classroom more confident about how to take steps to destructure arts in their lessons, and intentionally integrate music in their curriculum. They alos expressed excitement to explore these new ideas with their students. This workshop with serve as a model for future MMP trains on intergrating free art and music as a langauge into the curriculum. 












Chapter 7: Conclusions

In order to determine the role of curriculum design in fostering creativity and imagination in preschool children through arts education, it was important to consider the interconnections and relationships of different variables in educational processes. These variables included environment, values, and overall vision, of the school and community and the role of implementation and on-going teacher training. 

In the context of MMP curriculum the integration of the variables of values, including self-concept formation, and spiritual cultural development are significant in defining the role of curriculum design in and its impact on holistic community transformation and specifically in fostering creativity. Ways that is most clearly seen is first by considering the role of underlying philosophies as governing values of all MMP community partners such as development appropriateness and play-based curriculum. It is also seen through the values of holistic development of self through spiritual and character development and cultural identity through reinforcing values such as honor, and respect for self, others and elders. 

The other important factors include on-going training and implementation. On-going training is integral in each of these school context, as most preschool teachers have no formal educational training. Training develops confidence in implementing curriculum and there are evident connections between creative teaching and implementation of curriculum in ways that invite creative learning, and encourage student directed learning. This training is a key part of holistic creative development beginning with the teachers’ personal creativity, evident in their use of resources, curriculum and space. Regarding strengths of design, key areas of the curriculum that foster creativity are arts education through circle time, individual seatwork and self directed creativity and imagination through free play. Other significant emphasis recognizes the role of students in making choice about how they learn and the way they express their understanding.
  
Finally, the research concludes that highly structured lessons can stifle creativity and student directed experiential learning. Therefore, progressions to more deeply foster creativity and imagination would involve creating more opportunities for choice and play within structured lessons especially in the area of arts curriculum. 
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Appendix A: Interview Questions/Translations

Preschool Teacher Interview Questions 

Prompt: This Interview is about your experience in implementing Mission Ministries Philippines (MMP) curriculum in your classroom/school. What you will share will be used to identify strengths of the curriculum and also areas where it is not as effective in helping serve the needs of your students in their context. 

1) Tell me the story of why you become a teacher? 

Maaari nyo po bang ikwento kung bakit po kayo nagging isang guro?

2) How do you as a teacher shape the culture of your classroom? 

Bilang guro, paano po ninyo hinihubog ang kultura ng klase po ninyo? Kapag sinabi ko pong kultura, ito pu yung mga values na pinapahalagahan po ninyo, kung paano po ninyo ginagawa yung mga bagay-bagay, paano po kayo nagiisip. Paano po ninyo nililinang ang mga ito?


3) How do your students learn best? 

Paano po pinakanatututo ang mga magaaral po ninyo?

4) Share with me a story about a time where you experienced your students being creative and/or innovative in their learning? 

Maari po ba kayong magkwento ng mga naaalala nyo pong pagkakataon na iyong mga estudyante po ninyo ay nakitaan po ninyo ng pagiging malikhain at/o may ginawang bago sa paraan niya para matuto?

5) How do you feel its important to foster creative and innovation in your students? 

Paano po ninyo nararamdaman ang kahalagahan po ng pagpapayaman sa mga mag-aaral po ninyo ang pagiging malikhain at/o pagiging matapang na sumubok na lumikha ng mga bagong bagay?

6) How do you use the arts in your classroom? 

Paano po ninyo ginagamit ang sining sa inyo pong silid-aralan? Kabilang po sa mga sining ang musika (pag-awit, pagtugtog ng instrumento), pagsasayaw, pagguhit, pagpinta, paggawa ng mga crafts, pagsusulat ng kwento, tula o sanansay, pagtula at iba pa po.

7) What are the some strengths of the curriculum? 

Ano po ang kalakasan o magagandang puntos ng curriculum?


8) What are the areas that could be improved? 

Ano pa po sa curriculum ang maaari pang paghusayan o pagtuunan ng pansin?



Administrator Interview Questions 

Prompt: This Interview is about your experience developing your school’s program and implementing Mission Ministries Philippines (MMP) curriculum in your school. What you will share will be used to identify strengths of the curriculum design and also areas where that need strengthening in helping serve the needs of your students in their context.

1) What is the story of how this school started? 

Maaari nyo po bang ikwento kung paano po nagsimula ang paaralan na ito?

2) Describe the culture of your school? 

Maaari nyo po bang isalarawan ang kultura po ng paraalan pong ito? Kapag sinabi ko pong kultura, ito pu yung mga values na pinapahalagahan po ninyo, kung paano po ninyo ginagawa yung mga bagay-bagay, paano po kayo nagiisip.

3) What are some dreams and goals for the school? 

Ano po ang ilan sa mga pangarap at pangitain po ninyo para sa paaralan?

4) What are the most important skills you are developing in your students? 

Ano po ang mga mahahalagang kasanayan na nililinang po ninyo sa mga mag-aaral?

5) Do you feel teachers are confident in utilizing resources and training to foster the skills of creativity, innovation, and imagination in their students?  

Kayo po ba ay nagniniwalang ang mga guro po ay maayos na nagagamit ang mga resources at nagsasanay pa lalo upang malinang ang pagkamalikhain, imahinasyon at pagsubok na gumawa ng bagong bagay sa mga magaaral po ninyo?

6) How are teachers, who are especially good at creating and implementing curriculum, fosters these skills? 

Paano pong nagagawa ng mga guro na magaling sa paglikha at pagsasakatuparan ng curriculum na malinang ang mga kasanayan (pagkamalikhain, imahinasyon at pagsubok na gumawa ng bagong bagay) na ito? 

7) Are there factors that could make it difficult for teachers to create a classroom environment that fosters creativity, innovation and imagination? 

May mga salik po ba na nagiging dahilan upang maging mahirap para sa mga guro na lumikha ng classroom environment  na lumilinang ng pagkamalikhain, imahinasyon at pasgubok na gumawa ng bagong bagay (creativity, innovation and imagination)?

8) Do you have concerns about creating classrooms that fosters creativity, innovation, and imagination? 

May mga bagay po ba kayong inaalala tungkol sa paglikha ng mga silid-aralan na lumilinang ng ng pagkamalikhain, imahinasyon at pasgubok na gumawa ng bagong bagay (creativity, innovation and imagination

[bookmark: _Toc332881077][bookmark: _Toc333010616]Appendix 2: Workshop Outline

[bookmark: _Toc332881078][bookmark: _Toc333010617]Levels of Structure (Play within the Curriculum)

This about creating opportunities for play and creativity to enhance learning 
· Explore Color: mixing paints to discover how colors are made
· Circle time songs
· Improvised lyrics or actions (Down on Grandpas Farm)
· Add free movement (free dance, Sleeping Bunnies, lets move like a..)
· Add instruments to recorded or sung music (simple maracas, bells, c drums)

Art: Give Children a chance to make choices
· Introduce different mediums (paper tearing, paint, crayons, texture, and let them create. 
· Listen to music and ask them to draw how it makes them feel
· Get them to mode out of clay to demonstrate their understanding
[bookmark: _Toc332881079][bookmark: _Toc333010618]Learning Music as a Language 
Music has basic components just like language 
· Pitch
· Rhythm
· Dynamics
· Timber
[bookmark: _Toc332881080][bookmark: _Toc333010619]Pitch 
Solfege is a simple way to teach pitch
1. Introduce note names (Do Re, Mi, Fa, So, La, Ti, Do)
2. Introduce relations ( Do is neighbors with Re and Re’s other neighbor is Mi)
3. Use physical scale, and get students to walk
4. Use hand signs for each note to reinforce, high and lowing 
[bookmark: _Toc332881081][bookmark: _Toc333010620]Rhythm 
· Use different sounds ( ta ta ti ti ta)
· Feel the beat of different music (walk to the beat, tape the beat, stomp the beat )
· Explore lengths of beats (quick, slow)
· Use sticks (model simple rhythm patterns, encourage exploration)
[bookmark: _Toc332881082][bookmark: _Toc333010621]Dynamics 
Piano, Forte ( using instruments , lift head high for forte, and low for piano, model each dynamic)

[bookmark: _Toc332881083][bookmark: _Toc333010622]Timbre
Sound Scape 
1. Talk about what makes up the sound in different places or season (ex city street, rainstorm)
2. Brainstorm how to create different sounds
Ex rain Storm 
Explore drizzle, storm, wind, and thunder
(dynamics, timber) 
[bookmark: _Toc332881084][bookmark: _Toc333010623]Final Brainstorm 
· How can you continue integrate play into your lessons?
· How can you utilize your students best learning skills (exploration, wonder, play, experience) 
· How can you encourage students to be expressive, creative, and imaginative in their own learning
· How can you unstructure your classroom art
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